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Abstract

This project examines the question of whether young Greek learners can find a correct
translation equivalent for words they look up in their English-Greek dictionaries.
Several different dictionaries were used and it was expected that variations in the
quality of dictionaries would be a significant factor. We therefore focus on the
features that distinguish the Oxford English-Greek Learner’s Dictionary, which was

used for the majority of the look-ups, from its competitors.

Of the 718 look-ups, 92 failed to produce an adequate translation. The most
significant cause of failure, accounting for 54 cases, is that students reported finding a
translation which is equivalent to some sense of the headword, but not the sense
which was required in their context. Particular difficulty was experienced with
derivatives, which, together with compounds, account for a significant proportion of

the failures to locate an entry.

Apart from the 92 look-ups which were judged to be unsuccessful, many more
produced translations which were inadequate because they failed to convey the sense
of the word with sufficient accuracy to permit discrimination between near synonyms.
The OEGLD was better than its rivals in that respect, as it provides a large number of

examples to support the translations.

Learner training is necessary to overcome the tendency to select the wrong translation
when several senses of a polysemous word are translated in one entry. Many such
errors could also be overcome by improved dictionary design, particularly the
integration of features from monolingual and bilingual dictionaries, which could best

be achieved in electronic form.



“The value of a work must be estimated by its use: it is not enough that a dictionary

delights the critic, unless at the same time it instructs the learner.”

(Samuel Johnson, quoted in Carter (1987): 125)
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Chapter One - Introduction

1.1: Monolingual versus bilingual dictionaries

It is generally believed that while bilingual dictionaries may be useful in the early
stages, more advanced learners should use monolingual dictionaries. As cited in
Carter (1987: 126), “Baxter (1980) concludes that prolonged dependency on bilingual
dictionaries probably tends to retard the development of second language
proficiency...”. The main reason for the bias against the bilingual dictionary is that it
reinforces the belief that for each word in the L1 there is an equivalent in the L2, and
vice versa. An additional reason is that the learner browsing through a monolingual
dictionary will benefit from the incidental exposure to the target language. However,
as Béjoint & Moulin testify (1985: 3), “The superiority of the monolingual over the
bilingual is not as obvious as many of us would think or say. According to Ellegard
(1978: 240-241), the main advantage of the monolingual dictionary is that, as it is
commercially more profitable, it can offer more for the same price. It does indeed
offer more information on syntax, according to recent research by T. Herbst. It also
obviously includes more words in the foreign language (all things being equal). Apart
from that, the only difference is that for each lexical unit the monolingual dictionary

gives a definition while the bilingual dictionary gives equivalents.”

Thus their relative usefulness depends on how accurate and comprehensible the
monolingual’s definition is, and on how closely the bilingual’s equivalents equate. As
Scholfield (undated: 85) points out, “there is no reason in principle why English-L1
BDs [bilingual dictionaries] should not be as good as good monolingual English
dictionaries in the information they contain”. While it is generally assumed that the
definitions in monolingual dictionaries are at least as accurate as the translations in
their bilingual counterparts, it is not certain that they are understood. As Carter (1987:
127) remarks, even in the case of monolingual learner’s dictionaries with restricted
defining vocabularies, there is no guarantee that the words used will be known by the
learner. On the other hand, whatever the limitations of the bilingual dictionary, at least

the learner knows the words on the right hand side. The question remains whether the



bilingual succeeds in producing translations that are satisfactory. This project sets out
to examine that question by surveying our learners’ use of several English-Greek

dictionaries.



1.2: Review of previous research

There have been many surveys collecting data about what kinds of information
students look for in dictionaries, ownership of and attitudes towards dictionaries,
coverage of lexis from various registers, the effect of dictionary use on performance,
and the “sociology of dictionary look-up situations” (Knowles & Roe 1995-96: unit 7,
pages 11-19). Research has also been undertaken into dictionary users’ reference skills
and dictionary consultation heuristics (op. cit., pages 19-28). One finding of previous
research, whether with monolingual or bilingual dictionaries, is that users are
primarily interested in meaning, and secondarily in syntactic information and
synonyms, with much less interest being expressed in the other kinds of information a

dictionary may provide (Jackson 1988: 197).

Given the dissatisfaction with definitions described in Quirk’s 1973 study of native
speakers (reported in Béjoint 1994: 143), it is questionable whether monolingual
learner’s dictionaries are successful in conveying meaning. Béjoint concludes from his
own 1981 study (op. cit.: 147) that as students are not interested in the additional
kinds of information provided in learner’s dictionaries, native speaker dictionaries
could serve them almost as well, but this overlooks the fact that learner’s dictionaries
differ not only in offering additional information, but also in the style of the
definitions. Whether definitions of any kind are the best method of showing meaning
is unclear, as the results of various studies conflict (Béjoint 1994: 165). In particular,
there is no conclusive evidence for the purported superiority of monolingual over

bilingual dictionaries.

Atkins & Knowles (1988) set out three main aims for their study: “We hoped to find
out something about how effective dictionaries are in carrying out various
operations...; whether bilingual and monolingual dictionaries are equally effective
aids.... We also hoped to find out something about how dictionaries fail students...”
They note (p.385) that any conclusion regarding the correlation between monolingual
dictionaries and high achievement and between bilingual dictionaries and low

achievement “would almost certainly depend on the quality of the particular



dictionaries used; it seems probable that the distinction between a pocket dictionary
offering single-word translation equivalents and a more serious bilingual dictionary
would be more significant than the rather crude distinction between all monolinguals

on the one hand and all bilinguals on the other”.

The poor quality of bilinguals is evidenced by Atkins & Varantola’s description
(1997: 28-29) of the search for an appropriate translation for APUVALINE, which is
given as INSTRUMENT, MEDIUM, VEHICLE, FACILITIES: “The four English
words are by no means even partially synonymous.... They are certainly different
enough to support some semantic differentiation.... Probably the most useful way of

giving that type of information is in example sentences.”

Indeed the corresponding entry of the Greek-English volume of the Oxford English-
Greek Learner’s Dictionary has one sense given as MEDIUM, VEHICLE, MEANS,
WAY supported by thirteen examples. Cowie (1989: 55) points out that examples
have “two major functions - that of clarifying a sense and that of distinguishing
between related senses.” In order for both of those functions to be fulfilled adequately
it may well be necessary to have a large number of examples, and on that criterion the
OEGLD scores highly.

However good the dictionary is, the learners must have the skill to use it effectively.
As Atkins & Varantola state (1997:1), “There are two direct routes to more effective
dictionary use: the first is to radically improve the dictionary: the second is to
radically improve the users. If we are to do either of these things - and obviously we
should try to do both - the sine qua non of any action is a very detailed knowledge of
how people use dictionaries at present.” But while several of the findings of the above
studies provide “detailed knowledge of how people use dictionaries at present”, it
seems that no previous studies have looked at the results of the dictionary lookups that
students naturally perform in their own learning situation using their own dictionary.
In the present project, the range of dictionaries used was relatively small, and there
was a clear preference for the OEGLD, which meant it was possible to conduct a
detailed study of the dictionary itself in parallel with the processing of the students’

data. It was felt that the knowledge acquired would be most useful if it pertained to the
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natural situation of the learners, rather than an artificial selection of items to look up,
with the proviso that there should be a sufficient quantity of data to allow significant
patterns to emerge. However, unlike the participants in Atkins & Varantola’s study,
the learners in the present project were not asked to rate their own satisfaction with
the result of the lookup, as that was considered to be an unreliable indication (cf.
Bejoint 1994: 147). The methods by which the data were collected and analysed form

the topic of the following section.



1.3: Description of the survey

1.3a: Method of data collection

In contrast to the studies described in the previous section, the intention in the present
project was to investigate the degree of success with which students used dictionaries
during their learning activities. This meant that, firstly, each student would use
whatever dictionary he used habitually, and in fact one participant used two different
dictionaries during the period in which he was supplying data. Secondly, it meant that
students were not prompted to look up certain words, or given specially-designed
tasks to do, but were simply asked to record the dictionary look-ups which they made

during the normal course of their language learning activities.

The students were asked to complete a survey form, which is reproduced in Appendix
One, each time they did an activity for which they used a dictionary. They provided a
reference such as book title and page number on each form so that we could trace the
original context in which they had encountered the word. They also recorded which
dictionary they had used for the look-ups. They were told that they should record each
word that they looked up in the form in which they had encountered it, and the
translation which they had found from their dictionary that corresponded to the sense
of the word as used in that context. On some occasions they reported not finding the
word, or not finding any suitable translation for it, as will be discussed in section 2.3a.
Occasionally, students recorded more than one translation. A total of 718 valid

lookups were recorded, and these are listed in Appendix Two.

During the period of the data collection, a data base was constructed using dBase Il

Plus for the storage and manipulation of the data. The fields in the data base were:

Name; Date; Class;
Dictionary used;

Type of task;



Word sought; Word found; Result;
Number of meanings; Rank sought; Rank found,

Reason for failure

The Result field in the data base was a logical field which stored a binary evaluation
of the search as a success or a failure. The evaluation depended solely on whether the
translation which the student had found in the dictionary was appropriate in the
context in which the word had been encountered. In order to establish this, for each
look-up reported the researcher examined both the original context and the entry for
the word in whatever dictionary the student had been using. In the case of polysemous
words the number of senses given for the word was also recorded, along with the
number of the sense of the translation selected, and the number of the sense that

should have been selected.

As we will see in section 2.3b.iii, by far the most common reason for failing to
produce a correct translation was that students selected the wrong word from amongst
the various translations of polysemous words. In the majority of such cases, they noted
the first translation given without regard to its appropriacy in the context. The last
field in the data base provided space (a maximum of 240 characters) for a preliminary
evaluation of the reason for the failure of those look-ups that did not produce a correct
result. The use of dBase Il Plus allowed the manipulation of all the data to produce
reports like the one that constitutes Appendix Two, or of parts of the data, so that
look-ups could be arranged not just in alphabetical order of the word looked up, but

also according to any of the other variables specified as fields.

The students who supplied the data were studying General English as a Foreign
Language at levels between Pre-intermediate and the level of the Cambridge
Certificate of Proficiency in English, and were aged between eleven and seventeen. A
breakdown of the proportion of successful look-ups made by each student, and also by
each class of students is provided in section 2.1. The initials of each student as well as
the class he belonged to are also provided in the full list of look-ups in Appendix
Two. It should be noted that in that appendix the OEGLD is referred to by the initials
of its editors (SH).



An indication of the types of tasks that these learners were working on can be gained
from section two of the references, which lists the books that they used. The
coursebooks used were Generation 2000, level 3, Reward Intermediate, First
Certificate Passkey, Focus on First Certificate, Focus on Advanced English,
Proficiency Masterclass, and a series of grammar books. There was also a book of
passages for translation used by one individual who was preparing for university
entrance examinations, together with past examination papers for these examinations
as well as the Cambridge Certificate of Proficiency in English. Look-ups were
recorded of words encountered in extensive reading as well as intensive study. As
well as the breakdown of searches according to individual student and class, the
proportion of successful look-ups according to task type is also analysed in section
2.1. The final section of Chapter One is a brief description of the dictionaries used in

the project, an area that is covered more extensively in Appendix Three.



1.3b: Dictionaries used in the project

As can be seen in section 2.1, a total of eight different dictionaries were used in the
survey. By far the most popular was the Oxford English-Greek Learners Dictionary,
which is based on the Oxford Advanced Learner’s Dictionary. This was used for 449
of the 718 look-ups reported. Throughout the present analysis we will be giving
special emphasis to this dictionary, both because it is the most popular amongst our
students and because we believe that we can make a useful distinction of a category of

hybrid dictionary which combines features of the monolingual and the bilingual.

The dictionaries ranged in size from the Collins Gem, with 345 small pages to the
Penguin-Hellenews with 926 pages. The OEGLD, with 839 pages, was amongst the
largest. It contains 31,000 headwords, as against 63,000 in the OALD. About a quarter
of this reduction is achieved through economy in the treatment of compounds and
derivatives, the rest through omission of less common words. In general, its entries are
also briefer, often because it distinguishes fewer senses of the headword, and also
because it provides less information on usage. As in any bilingual dictionary, brevity
is also promoted through the provision of translation equivalents rather than
definitions. The average length per entry in the OEGLD is therefore about one third
less than in the OALD, but this is still more than twice the length of any of the other
bilinguals used in this project. A much more detailed examination of the dictionaries
used in the survey, again with particular emphasis on the OEGLD, may be found in

Appendix Three.



Chapter Two - Results of the Survey

2.1: Introduction to the results

For each word that the students reported having looked up, the original context in
which they had encountered it was located so that the sense in which the word was
used could be ascertained, and it could be judged whether the word found was an
acceptable translation. Where necessary, a monolingual Greek dictionary was used to
aid that judgement. In those cases where the translation recorded by the student was
judged to be incorrect, the dictionary entry was scrutinised to discover the reason for
the failure. The explanation of the failure was then added to the data base which had
been designed for the storage and manipulation of the data reported on the survey

forms.

As will be seen in section 2.3, the production of incorrect translations was sometimes
due to error on the part of the student, sometimes due to deficiencies in the dictionary.
In all cases the evaluation of correctness depended on the demands of the context in
which the student encountered the lexical item and which inspired the look-up. Where
the dictionary translation succeeded in producing a correct understanding of the
meaning in the text, the lookup was judged to be successful. Thus, for example, MIST
translated as OMIXAH was regarded as correct, as it is irrelevant to the understanding
of the original context that this particular dictionary gives the same translation for

MIST as it does for FOG, without any further distinction.

Similarly, CONDITION translated as KATAXTAXH was accepted as correct; even
though a more felicitous translation of WEATHER CONDITIONS would be achieved
with KAIPIKEYX XYN®HKEZ, it is the Greek idiom rather than the English one which
is not expressed, and the native speaker of Greek will automatically supply that
deficiency. On the other hand, if the purpose of the original context, which might be a
vocabulary exercise, is to establish such distinctions as obtain between FOG and
MIST, IMPERSONATOR and IMITATOR or even AROMATIC and SPICY, then
failure to do so was regarded as critical. Thus FIT translated as TAIPIAZQ was

10



classified as a failure because it implies that FIT is about suitability in terms of colour

or pattern rather than size, which is false in the context of trying on clothes.

Of the 718 look-ups reported, 626 produced a correct result and 92 were incorrect. In
the tables that follow, these figures are analysed for each student, for each class, for
each type of task, and for each dictionary. The table below shows for each individual
student the number of incorrect results produced, the total number of look-ups

reported, and the number of incorrect results as a percentage of the total.

NAME INCORRECT TOTAL %INCORRECT

AK 0 22 0.00
AS 9 50 18.00
BP 1 11 9.09
BT 4 21 19.04
CB 10 73 13.69
CT 2 26 7.69
DP 9 29 31.03
EP 3 9 33.33
JH 15 168 8.92
JK 2 6 33.33
KF 0 7 0.00
LV 1 86 1.16
MG 3 15 20.00
ML 0 2 0.00
MT 2 16 12.50
oT 4 45 8.88
PP 8 43 18.60
PS 1 8 12.50
VG 18 81 22.22
TOTAL 92 718 12.81

Three students (AK, KF, and ML) were successful in all their searches, but these were
relatively few. Apart from these three, by far the most successful was LV, who
reported just one mistake in the course of 86 look-ups, compared to her classmate CB,
who produced 10 mistakes in 73 look-ups. Both of these were using the OEGLD for a
variety of tasks at the level of the Cambridge Certificate of Proficiency in English.

The students who did better than the overall percentage of 12.81% incorrect look-ups
included representatives of all classes and the individual variations seem to be more
significant than groupings according to the level of study. The table below shows for

each class of students the number of incorrect results produced, the total number of

11



look-ups reported, and the number of incorrect results as a percentage of the total. The

classes are:

C = Pre-intermediate

D = Intermediate

F = Approximately the level of the Cambridge First Certificate

P = Approximately the level of the Cambridge Certificate of Proficiency.

CLASS INCORRECT TOTAL %INCORRECT

C 20 211 9.47
D 8 54 14.81
F 49 247 19.83
P 15 206 7.28
TOTAL 92 718 12.81

It can be seen from this table that while there are great differences between the rate of
success from one class to another, the differences are not systematic. If one were
tempted to base conclusions on the fact that the highest level students have the lowest
rate of failure, it would be necessary to explain also why students at the next highest

level have so many unsuccessful look-ups.

The next table shows for each type of task the number of incorrect results produced,
the total number of look-ups reported, and the number of incorrect results as a

percentage of the total.

TASK INCORRECT TOTAL %INCORRECT
GRAMMAR EXERCISE 12 193 6.21
READING TEXT 30 239 12.55
TRANSLATION 4 45 8.88
VOCABULARY EXERCISE 46 241 19.08
TOTAL 92 718 12.81

Translation was recorded as a separate category, but not further analysed as only one
student was doing it (OT). For each of the other three task types there is a substantial
amount of data as these are tasks that most students in most classes have been

engaged in and in the course of which they have reported dictionary look-ups. That

12



also means that the effect of the variety of ability between the students is largely
neutralised, and so the data can be interpreted with more confidence. It would thus
seem that it is much easier for these students to find correctly the meanings of the
words that occur in their grammar exercises than it is to find the meanings of the
words occurring in the texts they read, with the words that are encountered in
vocabulary exercises being even more difficult. Of all the incorrect results produced in
the course of 718 look-ups, half occurred in the 241 look-ups inspired by vocabulary

exercises, one fifth of which were unsuccessful.

The following table shows for each dictionary used the number of incorrect results
produced, the total number of look-ups reported, and the number of incorrect results

as a percentage of the total.

DICTIONARY INCORRECT TOTAL %INCORRECT
ATLANTIS 2 26 7.69
BOSTON PRESS 1 33 3.03
DIVRY'S 3 11 27.27
COLLINS GEM 13 135 9.62
MICHIGAN PRESS 10 38 26.31
PENGUIN HELLENEWS 7 19 36.84
TA NEA 0 7 0
SUBTOTAL 36 269 13.38
OEGLD 56 449 12.47
TOTAL 92 718 12.81

While there are some variations in the success with which the different dictionaries
were used, these are just as likely to be attributable to the individual users as to the
choice of dictionary. The overall pattern suggests that there is no significant difference
between the failure rate of those using the OEGLD and the average failure rate of
those using the other dictionaries. However, it should be noted that the data are
skewed to a certain extent by one individual (JH) who reports a total of 168 look-ups,
33 with the Boston Press dictionary, and 135 with the Collins Gem. If we remove his

figures from the comparison, then the picture is rather different:

DICTIONARY INCORRECT TOTAL %INCORRECT
ATLANTIS 2 26 7.69
DIVRY'S 3 11 27.27

13



MICHIGAN PRESS 10

PENGUIN HELLENEWS 7
TA NEA 0
SUBTOTAL 22
OEGLD 56
TOTAL 78

The percentage of incorrect searches for all the other dictionaries now rises to 21.78%.
It seems that this prodigious dictionary-consulter is rather more adept than his peers,
or perhaps that he tends to search for simpler words. Certainly variations between
individuals play an important part, though this individual was three times as
successful in using the Boston Press Dictionary as he was with the Collins Gem. Any
conclusions which we may wish to base on these figures must therefore be very
tentative, and in order to have a firmer base for definite conclusions it would be

necessary to conduct more strictly controlled research in which the variables might be

isolated.
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2.2: Successful searches

As is clear from the previous section, the purely quantitative analysis of the data is
inconclusive. The main focus of our analysis therefore will be on the specific look-
ups, so that we can identify the reasons why learners fail to find the correct meanings
in their dictionaries. Section 2.3 pursues the analysis of the reasons for the
unsuccessful searches. As a preliminary to that, the present section looks at two of the

searches which have succeeded in producing the correct meaning.

Clearly, the great majority of the lookups were successful, and most of them will be
ignored as they do not provide us with any special insights. We will mention here just
two examples of lookups which were successful, in order to illustrate the
resourcefulness which is required for students to make effective use of their

dictionaries.

CB searched in the OEGLD to find SETBACK. Looking in the alphabetical ordering
of headwords, one finds that SETBACK is not there. There are, however, two
headword homographs SET, covering a total of over two pages. On examining the
first of these, we find it divided into 13 senses, with the thirteenth division being for
phrases with adverbs and prepositions. The fourth of these is SET BACK, which is
given in three verbal senses. And following on from these we find ~-back, in the sense
that we are searching for. That a foreign learner should get so far as extracting that
meaning is a testament to her persistence and ingenuity. We may note in passing that
had she attempted to find the word in the OALD, she would have found that the
related nominal senses are not given with the phrasal verbs, but are on the following
page; and that while SET-BACK and SET BOOK are listed (eventually) under the
first headword SET, SET PIECE comes under the third, while SET SQUARE has

separate headword status.
VG searched for GIVE THE GAME AWAY and would have had to examine a whole

page filled mainly with idiomatic expressions and phrasal verbs to realise that the

expression she was searching for was not there. At least the OALD has a note that
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“most idioms containing GIVE are at the entries for the nouns or adjectives in the
idioms”, which could save people hunting vainly. Turning to GAME, we find that the
OEGLD divides the first of the five headwords GAME into five senses. Although the
first of these contains many idiomatic expressions, it is under the fourth sense that we
find the expression we are seeking. The OALD makes things easier by grouping all

the idioms together in a single alphabetical listing.

The problems illustrated by these difficulties are notorious, but should not be regarded
as intractable. In the next section we turn to a range of further difficulties that have
caused our students to fail to understand the required meanings, before we examine

some proposals to help overcome such failures.
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2.3: Cateqgorisation and analysis of unsuccessful look-ups

2.3a: The word was not located

2.3a.i: The word is not contained in the dictionary

Of the 92 lookups that resulted in failure, 19 failed because the student judged that the
particular sense of the word being sought is not given in the dictionary that was being
used, and so left the Word Found column on the survey form blank. We can subdivide

those cases where the item really is not present into four categories:

1. Cases where the lexeme does not occur at all (4).

2. Cases where the lemma is given as a headword, but the required sense is not
included in the translations (4).

3. Derivatives which are not specified, and which the student failed to deduce (1).

4. Compounds which are not specified, and which the student failed to deduce (6).

These four categories together account for fifteen of the nineteen cases where students
reported finding no satisfactory translation. The remaining four instances are due to

the students’ failure to locate the item, and are dealt with in section 2.3a.ii.

Examples of the cases where the lexeme is not present in the dictionary are those
which might be considered to be beyond the scope of the size of dictionary being
used, or which refer to ideas or artefacts relating to social, cultural or technological
developments more recent than the period which the dictionary aims to cover. Such
words are DREADLOCKS, REGGAE, HABITAT, and PAGER. The first two
presumably had not yet impinged sufficiently on anglophone consciousness to merit
inclusion; though they are both now present in the OALD, they were not in the
OEGLD. HABITAT has also become much more frequent in current usage, due to
increased interest in environmental issues, but while it was in the OEGLD it was not
included in the slightly smaller (896 pages for English-Greek and Greek-English

combined) Atlantis Dictionary. Finally PAGER is an example of a coinage referring
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to an invention too recent to have been included in the first edition of the OEGLD,

and a prime candidate for inclusion in the new edition.

There were also four instances in the data of words which, although their homographs
existed as lemmata in the particular dictionary being consulted, were not actually

present in the senses required by their respective contexts.

BEAM in the sense of “to give a broad and happy smile” was located by a student
using the OEGLD, but was not to be found by a student using the Michigan Press
dictionary. Although this dictionary distinguishes seven senses for the headword
BEAM, the student correctly concluded that none of them was appropriate for the

present context.

Similarly, a student searching in the Penguin dictionary for SEVERE concluded that
none of the translations given could collocate with WEATHER. Although this
dictionary distinguishes six senses of SEVERE, with one or two translations for each,
the logic of the division into senses is obscure. A student searching for that sense in
the OEGLD would have found as examples ~WINTER and ~STORM to disambiguate

the required sense.

On the other hand, the student searching in the OEGLD for GENUINELY in the
context of “parents genuinely don’t understand” correctly concluded that neither of the
translations given for GENUINE were appropriate for the context as they were given
with the examples SIGNATURE / PEARL / PICTURE, and the adverb is not given at

all.
Likewise, the student searching for CRACK realised that none of the explanations
given fit the sense of “She started selling crack at the age of 13”, which is another

candidate for inclusion in the updated OEGLD.

Only in one case did a student not come up with any translation at all due to the

absence from the dictionary of a derivative. This was the derivative CARER, which
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ought to be fairly transparent despite the proliferation of minor sense distinctions for
the verb CARE.

The most numerous words for which students recorded finding no translation were the
compounds; there are six instances where students noted the absence from their
dictionaries of the compounds which they were searching for. In the Collins Gem, a
small dictionary with 345 pages for the English-Greek section, the entry for BACK
covers nearly a whole column. The student searching here for BACKPACKER,
however, discovered that although several compounds and derivative forms are given,
the particular one being sought was one of the victims of the economy of space.
Neither is it to be found at PACK, and given that the synthesis of the two elements in
the compound produces a new lexical item which is hardly transparent, it is not

possible for the student to divine its meaning.

On the other hand, the student searching in the OEGLD for GUNTOTING could have
been more successful if she had realised that this is a compound and persevered in her
search. GUNTOTING is not given, although space is made for eleven other
compounds, including the presumably less common GUN-CARRIAGE and
GUNROOM. However, TOTE is explained as “carry, esp. a gun”.

The remaining four instances of absence from the dictionaries are compounds formed
with bound morphemes, which happen in all four instances to be prefixes, OMNI-,
UN-, and, in two cases, RE-. OMNIPRESENCE was not found in the OEGLD
because not only is the compound itself not given, but neither is the prefix included as
a headword. The only recourse for the student would be to make use of the
translations of the four words in OMNI- that are given (OMNIBUS,
OMNIPOTENCE, OMNISCIENCE and OMNIVOROUS) and draw her own

conclusion as to the meaning of the prefix.

In the other three cases, the prefixes are given as headwords, but students failed to
locate them, because the entries for the prefixes are not contiguous with the
alphabetical position of the compounds being sought. Thus UNPLUGGED is not
found, because the entry for the prefix UN- in OEGLD is nine pages before UNPL- .
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In the case of such a productive prefix, the student should realise that it is indeed a

prefix, and so then look at the entry for PLUG.

It might be argued that unless all such compounds are to be given headword status,
which would be a great waste of space, it might be preferable not to give any of them
headword status, thus avoiding confusion. Such excision, however, would not
overcome the problem that the headword UN- would not appear at the point where a
student searching for UNPLUGGED would be looking; apart from the other
compounds there are many other words such as UNCLE, UNCTION and UNDER
which would intervene. Unless the student is equipped with the knowledge that UN-
is a prefix with its own headword entry at the appropriate place in the alphabetical
ordering, he is not going to be able to find it. Furthermore we must take account of the
need to specify such words as do not exist without the prefix, or whose meaning is not
simply negated by the prefix, like UNACCOUNTABLE, UNADULTERATED, or
UNCONSCIONABLE. Perhaps most seriously, such an approach would demand of
the user the sophistication to realise that, contrary to appearances, UNANIMOUS is
not a compound in UN-. If such demands seem reasonable, we should be chastened
by the failure of native speakers to come to terms with INFLAMMABLE.

A similar problem is posed by the prefix RE-. The data include three searches for the
word REDECORATE. The search using the Boston Press Dictionary was successful,
but the other two failed. In the OEGLD the prefix itself is given, but it is seven pages
distant from RED- and was not located by the student. The choice of compounds that
are given headword status is eclectic; REFILL presumably is chosen by analogy with
the noun, but REANIMATE and RESTOCK seem less useful than REDECORATE.
The Atlantis Dictionary is similarly eclectic, and the inclusion of headwords such as
REDELIVER, REDEMAND and REDEPOSIT diminishes the likelihood of the user
realising that it may not be appropriate to look for a particular compound as a

headword and that he should instead look for each of the elements that form it.

Of the total of 92 unsuccessful searches, a significant proportion, 15, failed because
the lexical item being sought was not there to be found. This is a deficiency which can

never be completely overcome because of limitations of space in a dictionary aimed at

20



a particular market where size and cost must be balanced, and because it is impossible
for any book which requires time to produce ever to be completely up to date.
However, a certain number of these failures might have been overcome if compounds
such as those in RE- and UN- were given more systematic treatment, including the use
of frequency counts to establish criteria for inclusion as headwords. Even when the
required lexical item is contained in the dictionary, the entries must be arranged in
such a way that students will be able to find the correct sense of the word that they are
looking for, and once again derivatives and compounds cause particular problems, as

we will see in the next section.
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2.3a.ii: The word is contained in the dictionary, but the

student failed to locate it.

In four cases the required lexical item was not located although it was present in the
dictionary being used. Given the difficulties with derivatives and compounds noted in
the previous section, it is understandable that these items proved difficult to locate
even when they were given in the dictionary. In the OEGLD, one student failed to find
INTERRUPTION under the headword INTERRUPT, even though it is printed in bold

and translated.

Another failed to find FORGERY, which is more understandable for two reasons.
Firstly, the arrangement of entries for FORGE is more complex, with three headword
entries, and the required sense is the second of the two senses distinguished for the
second headword. Secondly, although given a pronunciation, a part of speech label

and three translations, the word itself is not given in full, but is reduced to ~RY.

This space-saving device may also account for another student’s failure to locate
~PLACE under FIRE, though it is really not the fault of the dictionary. More than half
of the entry for FIRE is composed of various compounds, all shown with the swung
dash to represent FIRE, with the second element printed in a bold typeface of the same
size as, and only slightly lighter than, that used for the headwords. As 32 such
compounds are listed and translated, it is unlikely that the user would fail to notice
them; having noticed their presence, there is no reason to fail to locate the one being

sought.

In contrast, the predicament of the student searching, also in the OEGLD, for HAVE
HER WAY is more intractable. This expression is not given at HAVE, but is included
in the form of HAVE/GET ONE’S OWN-~ in the entry for WAY. However, only a
particularly determined student would read through more than a page of dense type to

find it in the middle of the seventh sense.
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The difficulty of locating the required headword, or the required sense within an entry
can be daunting in such cases, and this problem overshadows any other defects in the
dictionary, because however good the translations are, they can only be used if
students are able to find them. There are many problems with the alphabetical
ordering of headwords, some of which are touched on in section 2.4, and may be
alleviated by thematic organisation of entries, but the difficulties such as those
mentioned above with words in UN- and RE-, the difficulties with compounds and
phrases are likely to be overcome only by electronic dictionaries. This is a topic that
we will look at in section 3.3; in the following section we find examples of the most
inexcusable fault in a dictionary, which is to be inaccurate in the specification of

meaning.
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2.3b: The word was located but in a wrong meaning

2.3b.i: Because the dictionary translation is inaccurate

Of the 92 look-ups that resulted in failure, three failed because the dictionary

translation was simply wrong.

A student searching in the Michigan Press dictionary for HOST found EENOAOXOZ,
which means HOTELIER, whereas in the context which prompted the look-up it is

clear that the host is offering hospitality in his own home.

A student searching in the Penguin dictionary for ILLUSION found [TAPAIZ®HZH.
Penguin is idiosyncratic in giving as the first among many translations a word which
actually means HALLUCINATION or DELUSION rather than ILLUSION, and which

is not included in the entries for ILLUSION in any of the other dictionaries.

A student searching in the Collins Gem dictionary for SEVERAL found AIA®OPOZX.
It is ironic that the context that prompted the lookup has “several other similar
robberies”, as the hapless student is confronted with the claim that SEVERAL is used
as an adjective meaning DIFFERENT or SEPARATE, or as a pronoun meaning
SOME.

It is a minimum requirement that any dictionary should be correct in the denotational

meaning of its translation equivalents, and these examples from three different

dictionaries indicate that this requirement is not always met.
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2.3b.ii: The student misread the translation

In three cases, carelessness on the part of the student produced incorrect results due to

misreading the dictionary.

A student using Divry’s dictionary searched for ACCELERATE and reported finding
EINITYTXANQ. In fact the dictionary correctly gives the meaning of ACCELERATE
as ETIITAXYNQ, but the student has mistaken it for the similar-looking but unrelated
EITITYT'XANQ, which means SUCCEED. While such carelessness is clearly the fault
of the student, it is an understandable consequence of tiny print and a relentless black /

white ratio.

In a similar way, a student using the Collins Gem, searching for EDGE, misread the
rather uncommon word ITAPY®H, which is the correct translation, for the more

common KOPY®H, which means PEAK.

Another kind of misreading stems from confusing the translation of the headword
with other words used in the example. Looking for URGENT in the Penguin
dictionary, a student reported finding ANAI'KH, which is used to translate
NECESSITY in the example urgent necessity.

While the dictionaries cannot be held responsible for these errors, there are clearly
improvements that could be made to improve the legibility of entries. Apart from the
obvious solution of using larger print and clearer fonts, which has its inevitable cost in
terms of the size of the book, the use of colour, which has already been implemented
by electronic dictionaries, could be included in printed ones. The use of three colours
would permit easy discrimination of headwords, translations and examples, and could

also greatly enhance the visibility of the guide words discussed in section 3.2.
Error on the part of the students is also responsible for what is by far the most frequent
cause of mistaken translations reported in the survey. More than half of the

unsuccessful look-ups, or 7.5% of the total number of look-ups, resulted in failure
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because the students noted the wrong sense of a polysemous word. This error is the

topic of the following section.
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2.3b.ili: The wrong sense of a polysemous word

was found

Of the 92 look-ups that resulted in failure, 54 failed because the sense that was noted
by the student, although it was a sense of the word being sought, was not the correct
sense to fit the context which prompted the look-up. It seems that students are
unaware that a word may have several different senses, and that it is therefore
necessary as they read the dictionary entry to bear in mind the context in which it is
used. Many of the errors in this category are the result of noting whatever translation
is given first in the dictionary. As instances of this error are so numerous, we will not

analyse all of them, but will take a few examples.

A student looked up ADMISSION in the context of “admission of guilt”, and found
EIZOAOQOZ, which means ADMISSION in the sense of ENTRY.

A student looked up TEND in the context of “people tend to ignore regulations”, and
found ®PONTIZQ, which means TEND in the sense of CARE FOR.

A student looked up GROOM during an exercise practising vocabulary connected
with weddings, and found IIITIOKOMOZ, which means the groom who looks after
horses. Another student, using the OEGLD, found the correct translation, TAMIIPOZX,
but that dictionary fails to explain which sense of TAMIIPOX is GROOM, as the
same Greek word also means SON-IN-LAW.

A student looked up MAINTAIN and, given two words which translate respectively
the two senses of CONSERVE and BELIEVE, chose the wrong one.

Two students looked up PLEDGE in the sense of “pledge your loyalty” and both
found PLEDGE in the sense of PAWN.
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A student looked up GET AHEAD in the intransitive sense “If you aren’t well
organised, you’ll never get ahead”, and found ZEITEPNQ, which is equivalent to the
transitive sense of OVERTAKE or SURPASS.

A student looked up GLAD in the Collins Gem and found EYXAPIEZTOZX. The
dictionary gives two translations without marking them as separate senses, when they
are in fact quite different; the word found means GLAD in the sense of PLEASANT
(glad tidings), while the sense intended in the context is the more usual one of
PLEASED.

A student looked up DRAUGHT in the Penguin dictionary and found EAZH, which
means DRAUGHT in the sense of PULLING or TRACTION, whereas in the context
it was used to mean CURRENT OF AIR.

There are also numerous examples in the data of instances where students have noted
translations that belong to a different word class from the word as it appears in the
context that prompted the lookup. In most of these cases the meaning of the word
found is otherwise basically correct, but there are other cases where there is a
semantic as well as a syntactic mismatch between the word being sought and that

found, and in some instances the meaning depends on the precise form of the word.

A student looked up CHIEF as an adjective being used to describe EFFECT and found
APXHI'OZX, which means CHIEF in the sense of LEADER.

A student looked up CROP in the context of “the potato crop is picked” and found
INEPIKOIITQ, which means CROP in the sense of CUT.

A student looked up DESERT in the context of “the Nevada Desert” and found
EI'KATAAEITIQ, which means DESERT in the sense of ABANDON.

Compounds are a source of difficulty, partly due to lack of initiative on the part of the
students. Having established that BREATHTAKING was not to be found in his
dictionary, a student simply recorded what he found, which was the verbo BREATHE.
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Another source of error is the process of lemmatisation: Knowles & Roe (1995-1996:
unit 5, p.3) find that “The formal advantages of reduction and entry compaction by
lemmatisation are ... most certainly vitiated by the loss of discrimination in ‘meaning’
and in functional load.” Thus in Carter’s (1987: 6-7) example, lemmatisation deprives
students of the facility to access definitions from the word-form they actually
encounter unless it happens to be orthographically identical with (BRING) or
contiguous to (BRINGS) the lexeme (BRING). Lemmatisation also deprives us of
discrimination of the meaning of various word classes. As Landau (1984: 91) points
out, “some participles seem to have slightly different shades of meaning when used
adjectivally in some contexts than one could impute to them by simply knowing their
verbal meanings.” Sinclair (1991:46) takes this point a stage further: “We must note
that the classification of DECLINING as verbal is a misleading convention...” Nor is
the loss of meaning discrimination confined to participles: Moon (1987: 94-95) states
that “The corpora show that common derivatives such as the adverbs in -LY and the
nouns in -NESS are frequently associated with some rather than all possible senses.
LAMELY is normally only used in the sense associated with lame excuses, rather than

anything to do with limps and legs...”

There are several instances in the data of confusion caused by participle forms in -
ED. A typical example is the error caused by the treatment in the OEGLD of
ABANDONED. While several examples are given of the verbal sense of ABANDON
(= ETKATAAEIIIQ), the required adjectival sense of the participle is not specified.
The translations given at ~ED mean CORRUPT or PROFLIGATE, and so the student
is left with the impression that this form is not used in the sense of DESERTED,
whereas in the Greek-English volume the appropriate sense is given
(ETKATAAEIMENOZX = ABANDONED).

A student searching in the Michigan Press Dictionary for AFFECTED in the sense of

INFLUENCED found AIATE®GEIMENOZX, which means DISPOSED, because this is

the only translation given specifically for the form in ~ED.
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Searching for IMPRESSED, in the sense of FEELING ADMIRATION, she found a
translation corresponding to the sense of STAMPED, again because this is the only

translation given specifically for the form in ~ED.

However, even if the participle form specified in the dictionary has the meaning which
matches the original context, the student may overlook it. A student searching in the
OEGLD for DETERMINED chose the first sense given for DETERMINE, although
the correct translation for her context is the third one, which is also the only meaning

given for the derivative ~ED.

There are also examples in the data of similar confusion caused by forms with the
suffix -ING. Although in the Michigan Press Dictionary the entry for DUCK has
seven senses, including “bend to avoid a blow”, which was the meaning required by
the context, the student found a separate entry for the headword DUCKING, the

definition of which, fittingly, is “a wild duck chase”.

Once again, in contrast to the error of choosing whatever meaning is specified as a
participle form, there is an example of choosing the wrong verbal sense even though
the participle form given in the dictionary had the correct meaning for the student’s
context. A student searching in the OEGLD for STUNNING found the meaning as
KNOCK SOMEONE UNCONSCIQUS, although the exercise which she was doing
specifies the word class as adjective. The form ~ING is given with the required

translation, but the student failed to notice it.

A student looking in the OEGLD for EMPLOYER found EMPLOY and apparently
failed to notice that at the end of the entry ~ER and ~EE are both given and translated
(in reverse alphabetical order). She therefore selected the first translation given for the
verb EMPLOY, and mistakenly added the past participle suffix to give the equivalent
of EMPLOYED. We must conclude that even when students have the ability to
modify the headword translation to produce a derivative that fits the context, there is

no guarantee that they will do so correctly.
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Phrases are another source of error. A student who encountered the phrase IN
CHARGE OF in a vocabulary exercise failed to realise that the meaning inheres in the
phrase rather than in the separate words. On his survey form he reported looking for
CHARGE, and he recorded the meaning in the sense of PRICE. In this case the
presence at the end of the entry of IN ~ OF proved to be irrelevant, as the student

never realised that that was what he should have been looking for.

If the sense being sought is not contained in the dictionary, there is a danger that a
student will select a translation of another sense. In the Collins Gem, CONTRACT is
not given in the sense required by the context “Marley contracted cancer”, so the
student selected the meaning of CONTRACT in the sense of AGREE, an example of

ignoring very strong contextual clues to arrive at an impossible interpretation.

A student looked up THROUGH, to decode the meaning of “when his alarm clock
went off at 7 o’clock he slept right through it”. He failed to realise that SLEEP
THROUGH is a phrasal verb, which he would not have found anyway in the Collins
Gem, and found EZAITIAY, which means THROUGH in the sense of BECAUSE
OF.

A student using the OEGLD found the phrasal verb GET THROUGH, but then
carelessly selected the first of the three translations given. The context has “I’ve been
trying to get through for ages, but the line is always engaged”, which clearly
corresponds to the second sense given in the dictionary, which includes the example “I

rang him up several times but couldn’t ~ through”.

Two students looked up PAY OFF in the sense of SUCCEED, and rather than
concluding that the use of the expression as it occurs in that context is not included in
their dictionary, they noted the sense of COMPENSATE, which is clearly

inappropriate.

An interesting contrast obtains between the results of three individuals searching for
“scrape through an exam”. DP, using the Michigan Press dictionary recorded finding
the meaning of SCRAPE in the sense of SCRATCH. Although the dictionary
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specifies twelve senses of the headword, it does not cover the one required here. PP,
using the OEGLD, notes a translation which means CREAK. The failure to locate the
correct sense is particularly disquieting as the example that OEGLD gives for the fifth
sense of SCRAPE is virtually identical to the context in which the student met it, but
she evidently did not read as far as the fifth sense. The third student, AS, did succeed

in finding that meaning.

The tendency in these dictionaries to have a single entry for all homographs
contributes to errors which stem from failing to note the field or domain of the
discourse in which words are used with particular senses. A student using the
Michigan Press Dictionary searched for BEND in the context of “bend the rules”, and
finds KOMIIOZ, a noun which is usually translated as KNOT, and which apparently
is a sense of BEND in nautical speech communities. Field labels are not given in this
dictionary; but then it is unlikely that a student who ignores word class labels would
notice them even if they were provided. As an example of this, a student using the
Collins Gem looked for BRIGADE and found TAEIAPXIA. It is to the credit of this
very small dictionary that this error could easily have been avoided, as BRIGADE in
the sense found has the field label MIL, and the entry is completed with a cross

reference to FIRE, which the student overlooked.

Apart from these cases where the denotational meaning of the translation does not
correspond to the sense intended in the original context, there are several other cases
where the translation is not entirely satisfactory. In the following section we will look
at the results look-ups which were judged to be unsuccessful because they do not
specify the required meaning with sufficient accuracy or delicacy, and then in section
2.4 we will look at some further points arising in this connection from other look-ups

which were accepted as successful but were not completely adequate.
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2.3c: The word was located with a basically correct sense, but the

translation was not entirely satisfactory

In thirteen cases, look-ups were judged to have failed because the translation recorded
was not entirely satisfactory, even though it might be the best available. One reason
for this is that there are words which have no exact equivalent in the second language

due to differences in concepts and artefacts.

Thus a student looking for REDUNDANCY used as shorthand for “redundancy pay”
in “I was dismissed and offered redundancy” found the only translation in the OEGLD
is equivalent to REDUNDANCY in the sense of something that is superfluous,

without having any particular connection with employment.

Similarly, the gregarious Greeks have no equivalent of PRIVACY as in “This
ceremony takes place in the privacy of the bride’s home”. The two translations noted
by the student using the OEGLD mean respectively LONELINESS and QUIET, while
the other alternative provided means SECRETIVENESS.

This problem is not inherent in the bilingual dictionary as such, but in the exclusive
use of translations rather than explanations. In the OEGLD there are entries which

overcome the lack of an equivalent, as in:

Aalog nm [11B] long sharp knife

However, this style is used very little, and instead translations are given which may

lead users into error.

Another more subtle failing is that the translations given are inadequate for the
purposes of discriminating between near-synonyms. Thus a student searching in the
Collins Gem for FIT in the context of “I tried on the coat, but it didn't fit”, found
TAIPIAZCQ, which may sometimes be equivalent to FIT, but in this context would be
taken to mean MATCH or SUIT.
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A student searching in the Penguin-Hellenews Dictionary for HAZARD found
KINAYNOZ, which is the standard translation for DANGER. While the OEGLD is
unable to proffer a more satisfactory translation, at least the examples allow the user

to distinguish between the two words, by showing the typical use of each.

On the other hand, the user of the OEGLD would be in the same position as the user
of the Penguin-Hellenews Dictionary on looking up HURRICANE. The translation
given in both is cognate with TYPHOON, whereas the point of the exercise was to

distinguish between these and other similar words.

In the OEGLD, INTERMISSION is given as ANAIIAYAA, which is usually
translated (as in the companion Greek-English volume) as RESPITE, REST or
RELAXATION, and the student chose this translation in preference to AIAKOIIH,
which is given first, and which in the Greek-English volume is given as BREAK,
PAUSE, INTERMISSION.... The fault in this case stems from the fact that if the
translations are not marked as belonging to distinct senses, the student may assume

that they are interchangeable.

There are four examples in the data of lookups which produced translations with a
meaning which, though basically correct, fail to convey all the meaning of the English
word. Thus the student searching for GET ROUND TO in the OEGLD found
KATA®EPQ, which is not completely satisfactory as it simply means MANAGE,

without the idea of “finding time” which is implicit in the phrasal verb.

Similarly, the translation ZEEXNQ, which means FORGET, for GET OVER is
basically correct in a general, decontextualised way. However, it is highly improbable

in the context of “I don't know if she'll ever get over her husband’s death”.

A common deficiency which emerges in the data is the failure to capture the full
power of a word, which is often bound up with its connotational associations. With
one exception, these were not classified as unsuccessful lookups, as the translations
found give sufficient information for the student to correctly understand the use of the

word in the context in which he met it, which was the working definition of a
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successful look-up. The single exception is due to the fact that the student searching
for HAUL OFF in the OEGLD, finding that the phrasal verb is not given recorded the
sense of HAUL as TPABQ, which simply means PULL, and fails to capture the

flavour of the context “hauled off in handcuffs”.

Another way in which the translation may differ from the original word is in its
collocational restriction. Thus a student looking for SPRINKLE in the OEGLD found
KATABPEXQ, which does indeed mean SPRINKLE, but is restricted to sprinkling
with water, and is therefore an incorrect translation for a context which has “sprinkle

with sugar”.

The criterion of substitutability was not strictly applied, and is less relevant in a
bilingual than a defining dictionary, but the following example shows how it may be
important. The student looking up GET ACROSS in the OEGLD found I'INOMAI
KATANOHTOZ, which actually means MAKE MYSELF UNDERSTOOD. While
the student has identified the correct sense of the phrasal verb, this is given in a form
which, inserted into the context of the student's exercise, would produce “He has a

talent for making himself understood the most complicated ideas”.

In the last two of the thirteen look-ups that failed because of various inadequacies in
the translation, the failure is due to the proliferation of translations which purport to
correspond to a single sense of a word. A student looking up INEPT in the OEGLD
found within the first sense three translations ranging in meaning from UNFIT to
UNBECOMING to ABSURD. While the translations are not so inaccurate as to be
judged wrong, none is really adequate in the context which prompted the search,
“inept at the social graces”. But our major criticism is that they cover a wide variety of
meanings and contexts without any indication to the student that that is the case.

This is even more apparent in the second example, where a student searched in Divry's
Dictionary for REGION and selected the translation XQPA, which usually means
COUNTRY. Looking at the entry for XQPA in the Greek-English section of the same
dictionary we find COUNTRY, LAND, PLACE, REGION. As no attempt is made to
indicate that the four words have different meanings, the student assumes that they are

synonymous.
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It may be claimed as a justification of this style that the list of translations provides a
point of access for the student, providing words which he might otherwise be unaware
of, and which he can then check in a monolingual dictionary to find further details of
their precise meaning. In our experience this is not the case; even students using a
good bilingual dictionary which provides examples of meaning and use for each of the
translations often fail to take note of them, and students using such dictionaries as
merely provide lists of words without the means to discriminate between them are
most unlikely to supply the deficiency. In addition to the cases where the look-up was
judged to have been unsuccessful, there are several more examples in the data of look-
ups that illustrate weaknesses in this regard, and some others that illustrate methods
for overcoming some of these problems. These will be examined in the following

section.
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2.4: Cateqorisation and analysis of inadequate translations

As Knowles (1986: 11) points out, “In their endeavours bilingual lexicographers must,
of course, focus their treatment on denotational meaning equivalence whilst remaining
highly sensitive to the demands of connotational, collocational, associative, and
stylistic meaning as well.” Clark (1993), expands upon the stylistic aspect of meaning:
“Different terms serve to mark formality versus informality, directness versus
indirectness, pretentiousness versus bluntness, distance versus solidarity, politeness
versus indifference or rudeness, and so on”, while Martin (1984), cited in Carter
(1987: 65) includes syntactic dissonance as a factor in the inappropriate use of a
lexical item. In section 2.3 we examined those cases where the learner, through his
own fault or that of the dictionary, failed to locate the correct denotational meaning,
but there are many other cases where the translation found was not completely

satisfactory, even though it was accepted as correct.

Often the translations are not completely equivalent to the word being sought, but in
the OEGLD that deficiency is often compensated for by the examples. Thus WARM
is translated as ZEXTOZX, which fails to distinguish it from HOT, but the example It
was ~ but not hot serves to make the distinction. Similarly, the student finding
I[TPOKAAQ as the translation of EVOKE might confuse it with PROVOKE, but the

examples of typical collocates admiration / surprise / a smile make the distinction.

However, there many instances where the OEGLD fails to distinguish between near-
synonyms. OPULENT is translated as [TAOYZIOX, AOOONOZL, while AFFLUENT
is translated as AOO®ONOZL, [TAOYZIOXZ. LUDICROUS is given only as TEAOIOZX,
AXTEIOZ, with no further explanation or examples to distinguish LUDICROUS from
FUNNY. Despite Stavropoulos’ claim not to give long lists of undifferentiated near-
synonyms, the entry for T'EAOIOX begins: LAUGHABLE, RIDICULOUS,
LUDICROUS, ABSURD, PREPOSTEROUS, GROTESQUE, before some of these
are differentiated by grouping in examples. Even so, the OEGLD usually does a much

better job than the smaller dictionaries; the Collins Gem fails to make the distinction

37



between HOAX and JOKE, FAMINE and HUNGER, ASSASSINATION and
MURDER.

Whitcut remarks (1985: 79), “...the foreigner's needs will usually be at a simpler level
than the native’s: coast / beach / shore / seaside as against transient / evanescent /
ephemeral / fleeting. Here, as so often in language learning, the foreigner is perhaps
grappling with the problem of making a new distinction, not recognised by his or her
mother tongue, which may have only one word for coast and shore.” In fact the
OEGLD does not make a good job of distinguishing coast / beach / shore / seaside.
SEASIDE is not even given, and for each of the other three words the same equivalent
is given in first position. While there is some information in the notes and examples
which helps to distinguish the senses, it would be better to reduce the proliferation of
words offered that are simply not equivalent. Just as each of the English words has a
referent more or less distinct from that of the others, as indicated in the picture at
COAST in the OALD, so does each of the Greek words, and the effect of giving three

or more supposed equivalents for each headword is to cause unnecessary confusion.

As Hatch & Brown (1995: 119) state, “Not only do languages differ in the number of
terms they use for a concept, but the range of meaning of each term may cover the
concept in different ways.” We should thus accept that it is not always possible for a
bilingual dictionary to convey exactly the fine shades of meaning required to
distinguish between near-synonyms. This means that students should realise that there

are types of exercises for which the use of a bilingual dictionary is not appropriate.

As long as dictionaries are organised alphabetically, these problems will persist, but
students should be made aware of the limitations of each type of dictionary, and select
an appropriate kind, or combination of reference works for each task. The OALD has
taken a step in the direction of thematic organisation, with many notes disambiguating
near-synonyms, and a list of which is provided in an appendix. Apart from the
traditional thesaurus, there are now many reference works such as the Longman
Lexicon of Contemporary English, The Oxford Learner's Wordfinder Dictionary, and
the bilingual Cambridge Word Routes English-Greek, in which the 450 word groups

are organised by topic and concept, with near-synonyms differentiated in Greek.
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A particular difficulty in conveying the precise shade of meaning arises in the case of
words whose denotational meaning is supplemented by connotation. For example,
COLLABORATION is translated in the OEGLD as XYNEPI'AXIA, which is literally
equivalent but which is commonly used to mean COOPERATION, without any of the
Vichy flavour that attaches to the English word. On the other hand, the OEGLD is
usually able to indicate the connotation of a word through the choice of examples. The
translation XQPIXTA for ASUNDER means no more than SEPARATE, but the
examples drive asunder and tear asunder aid understanding of the meaning and
exemplify characteristic collocations. The translation KPYBOMAI for LURK
corresponds to the core lexical item HIDE, but is supported by the examples He was
~ing in the dark and some suspicion still ~ed in his mind, while the examples for
HIDE are more suggestive of innocent fun than of shadowy intent. Apart from the
examples, the use of a second or third translation can also help to give a more
complete idea of connotation. The translation of MURKY, ZKOTEINOZ, corresponds
to the core lexical item DARK, but a second translation, ZO®EPQOZ, is also given,
which gives a fuller idea of the meaning. Similarly, OBSCURE is also translated
firstly as ZKOTEINOZ, but the additional translation AYXNOHTOZ, together with an
example of each of the two senses help to clarify the meaning. Thus the OEGLD is
largely able to overcome the problem of connotational meaning, either by the use of
examples or by giving two or more translations which between them cover the range

of meaning.

A more frequent failing in the OEGLD is the inadequate provision of collocational
information, which leads us to agree with Nattinger & DeCarrico's observation (1992:
181) that “a lexical phrase approach has a great deal to offer the practice of
lexicography”. Indeed, as Carter (1987: 36-37) points out, “some words can only be
differentiated by citing their normal collocability range, for example strong tea - *
powerful tea”. Willis (1990: 40), quoting Hanks (1987) reinforces the case for the
provision of such information: *“...when we ask how the word is typically used rather
than how it might possibly be used, we can generally discover a relatively small
number of distinct patterns.” If the number of typical collocates is indeed small, it
would be reasonable for a dictionary to exemplify them, as Willis implies that

COBUILD does. Once again the problem is that of space; for example the OALD in
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the entry for GRIEVANCE shows the typical collocates air and harbour / nurse, but
these are not given in the OEGLD.

The provision of a translation which conveys more or less correctly the denotational
meaning is the most we can expect from the pocket bilingual dictionaries, but larger
volumes with space for longer entries often succeed in discriminating near-synonyms,
and may also give some indication of connotation and style as well as providing
information on typical collocates. Even these dictionaries, however, are not able to
compete with the larger monolingual learner’s dictionaries, and so it is important that
learners should realise that there are some cases where the use of the bilingual is not

appropriate.
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Chapter Three - Proposals Based on the Results

3.1: Learner training

As we saw in the previous section, there are many subtle ways in which the translation
equivalents may be unsatisfactory even if the denotational meaning is conveyed
accurately. These are issues which can only be addressed by improvements in the
dictionaries themselves, or by getting learners to realise that there are cases where the
use of a bilingual dictionary is not appropriate. However, in the majority of cases
where the word found is completely wrong, the cause is not a deficiency in the
dictionary, but the learner’s failure to use it properly. The remedy for these errors is

more effective learner training.

As the difficulties in locating the correct sense of a polysemous word indicate, the
most important aspect of such training would be increasing awareness of the fact that
many dictionary entries cover several different senses of a headword, and that it is
necessary to compare the various translations with the context in which the word was
found to see which meaning fits. Unfortunately it seems that this is the kind of
strategy which dictionary workbooks tend not to cover; as Knowles & Roe (1995-96:
unit 7, page 8) point out, “The telling criticism of [workbooks such as Use your
Dictionary, for the OALDCE] has been made that, rather than being organised in
terms of learners’ strategies, they tend to progress through a language-oriented gamut
of topics, showing off what the dictionary has to say about sound, spelling, grammar,
etc. It is in fact only by developing retrieval skills and imparting basic lexicographical

knowledge to learners that success in dictionary use can be facilitated.”

These criticisms certainly appear to be true of the worksheets produced for the fourth
edition of the OALD; only the first of the five sets is really about familiarisation with
the use of the dictionary, with one worksheet for the macrostructure and one for the
microstructure. For the fifth edition, in addition to the booklet of nine worksheets,
there are also two sets of practice sheets, which are rather more practical. The first set

has some interesting awareness-raising activities, especially sheet six, on the
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appropriate choice of near synonyms according to register, but it is only in the second
set that we find activities designed to teach learners how to actually use the dictionary.
Sheets fifteen to seventeen, with their focus on finding the right definition are
especially relevant, but they are not given the prominence that is required in order to

tackle this major difficulty.

Knowles & Roe (ibid.) suggest an algorithm composed of seven steps for the retrieval
of information. According to the data produced in the survey, our learners seem to
have particular difficulty with stage e: “If there are multiple senses or homographic
entries, reduce them by elimination”. It should be a simple matter to overcome some
of the cruder errors arising at this stage, such as when learners settle on a homograph
that belongs to a different word class from that demanded by the context, or when they
fail to read beyond the first sense in the entry for a polysemous lemma. On the other
hand, it may sometimes prove that the task of selecting the correct sense and
integrating the sense of the translation into the original context is beyond the cognitive

abilities of our young learners.

As Stark (1990: 26) points out, “We expect workbooks to facilitate mastery of the
reference processes involving both the macrostructure and the microstructure of the
dictionary.” In fact the worksheets we have examined offer only a cursory
examination of the macrostructure, occupied mainly with finding the correct place in
the alphabetical ordering, and an even less adequate treatment of the microstructure of
individual entries. While it is not surprising that no learner training materials are
available for the small bilingual dictionaries used in the project, some such materials
would be a welcome accompaniment to the forthcoming edition of the OEGLD, and
the indications are that if the publishers of the dictionary do not produce them, there
will be a need to produce in-house materials to train our learners in the effective use

of their dictionaries.

42



3.2: Bridging the qulf

As Atkins has pointed out (1985: 22), by varying the proportion of monolingual and
bilingual features in a hybrid dictionary we can “bridge the present gulf between the
bilingual and the monolingual”. Béjoint (1994: 39) describes many intermediate
subtypes which in various ways combine features of the monolingual and the
bilingual. Laufer & Melamed (1994) provide an overview of the development of this
new kind of dictionary, and remark (p. 566) concerning the preference of learners for
bilingual dictionaries, “If this is the consumer reality, then a hybrid dictionary which
contains the two types of information (monolingual and bilingual) seems to be the
most appropriate product of the lexicographer’s effort.” They conclude (p. 572-573)
that the hybrid dictionary is much more useful than the traditional bilingual or

monolingual, particularly in the hands of unskilled users.

Béjoint (1994: 73) notes that the Oxford Student’s Dictionary for Hebrew Speakers
described by Laufer & Melamed is “an exact reproduction of the original English
edition, with Hebrew equivalents added on to each entry and sub-entry (Reif 1987:
146).” However, he is not quite accurate when he states that “There are similar
dictionaries for Japanese, Greek, Brazilian Portuguese, Arabic, Polish, Italian,
Norwegian, Chinese, etc.” The Israeli dictionary contains English definitions for each
sense of each headword, as in a monolingual dictionary, with a single-word translation
appended to the definition of each sense, whereas the Oxford English-Greek Learner’s
Dictionary (1977), does not give definitions, but only translations. The distinguishing
feature of the OEGLD in comparison with most small bilinguals is that it gives

examples in English which are also translated into Greek.

The bilingualised dictionaries seem to have two distinct sets of advantages compared
with the OEGLD. Firstly, as the definitions are in English, all the advantages of a
monolingual accrue. Secondly, as described by Osselton (1995: 128). “...the gloss
gives the foreign learner a rapid identification tag for the term he is concerned with (or
the initial assurance that he has pitched on the sense he wants) before he takes in the

more detailed information provided in the monolingual text.” As the gloss enables the
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quick and easy selection of the appropriate sense of the headword, learners are more
likely to avoid the selection of the wrong sense, which was the most common source
of error in our project. Although such glosses (in Greek) are used in OEGLD, they are

neither frequent nor prominent.

The value of glosses seems to have been appreciated also by the publishers of
monolingual dictionaries; a brief indication of the sense can help learners to find the
definition they require even if this indication is in English, as long as it stands out
from the main text of the entry. Thus Cambridge University Press boast in their 1997
ELT Catalogue (p.6) that the Cambridge International Dictionary of English is “the
first dictionary to devise guide words which help to distinguish immediately between
different senses of the same word”, and Longman boast in their 1997 ELT Catalogue
(p.63) in connection with the Longman Dictionary of Contemporary English that
“Signposts, a major breakthrough in dictionary design, get you where you want to be -
fast. These simple subheadings of the main word break the definition up into
manageable chunks so that the student doesn’t have to read all the definitions before

finding the meaning they want.”

Another virtue of the hybrid dictionary, and of the better bilinguals, is that it is
specifically intended for learners of a particular target language, whereas simple
bilinguals often attempt to serve the needs of native speakers of both languages. As
Landau (1984: 8-9) points out, the decision as to which language is regarded as the
target language “will effect not only the kind of translation equivalents he [the
lexicographer] provides and the fullness of the equivalents, but the choice of entries
themselves”. Thus in Jackson’s example (1988: 175-176), “The entry for inform in
the English-German bilingual dictionary is constructed with translation into German
in mind. German glosses constitute the definitions, and the distinctions of meaning
that are made reflect the different translations of those meanings in German”.

The OEGLD is produced for Greek learners of English, and the Greek-English
volume is considerably larger than the English-Greek, with 1019 pages as against 839,
and a considerably larger format. Most of the difference in size is accounted for by the
amount of detail with which each headword is treated in the respective volumes. To

take an admittedly extreme example for the purposes of illustration, in the English-
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Greek volume, LASCIVIOUS is given a single-word translation, a three-word
example (a ~ smile), and the derivation ~LY run-on and not translated. The equivalent
word (AATNOY) in the Greek-English volume is translated:

“lustful, lewd, lascivious, salacious, prurient, (yia dvzpa) lecherous, (yia yov.) wanton,

fml lubricious”, and is given four examples, each in both languages.

Thus the English-Greek volume provides the minimal information that is required for

decoding, the Greek-English the much fuller information required for encoding.

Despite the indication “fml” in the above excerpt, the metalanguage in both volumes
is in Greek. As Atkins (1985: 20) points out, the bilingual dictionary should select the
metalanguage according to who needs the guidance to distinguish between the various
translations, but the OEGLD in all cases uses Greek. Thus at KEIMHAIO we have

four groups of translations, three of which have a clarifying note in Greek:

relic
(owoyevelako) heirloom
(evBO0) memento, souvenir, keepsake

(tpémao) trophy.

In this way, the Greek learner is able to select the appropriate English word for the
meaning he intends. On the other hand, the English learner seeking the Greek
translation of trophy is presented with two senses, corresponding to the two senses

distinguished in OALD (though in reverse order):

1. tpomaiov

2. BpaPeio, kOmEALO (AyDVWOV).

As the note is in Greek, the English user will not know which is the hunting and
warring sense and which is the sporting sense; in fact the note is to elucidate for Greek
users the use of the word k0mello (cup) in a sporting rather than a drinking sense. We

can see from the above examples that the pair of dictionaries support the Greek
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learner of English, and that the imbalance between the two volumes is a natural
consequence of this; even though the number of words required for encoding would,
for any individual, normally be fewer than those required for decoding, the amount of

information required about each word is significantly greater.

As Stavropoulos states in the Prologue (p.iv), the OEGLD is distinguished from its
competitors in that it is not restricted to translation, but makes use also of examples of
the use of the English words in context, which are also translated. His second claim is
that the different meanings of the English words are not conveyed through a lengthy
collation of Greek words, but are distinguished and numbered in a way that gives the
student an accurate and clear picture of the semasiological complexity of each word.
This is certainly one area where it is necessary to make improvements, and OEGLD's
claim to have done so is largely justified. This point is taken up again in the
Introduction (p.xiii), where Stavropoulos explains the principle of using as few as
possible Greek words in the rendering of each sense of the English words in order not
to create pointless confusion for the student. He goes on to note that perhaps in this
way the complete semasiological range of the English word is not always covered
with its finer shades of meaning, but that the editors judged that the literal meaning
and clarity were more essential than fine distinctions, for which they depended more
on the example phrases. While OEGLD is not a hybrid bilingualised dictionary in the
sense described by Laufer & Melamed and Osselton, it is clear from the foregoing that
it is a significant step in that direction, most notably in its reliance on examples to
complement the translation equivalents. If learners were trained to make full use of
this valuable feature, it is much more likely that they could locate the desired
translation than they did in the data we have examined. But the integration of
monolingual features into the bilingual dictionary is just one of many ways in which it

could be improved.
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3.3: Future dictionaries

Although Oxford University Press are soon to publish a new edition of the OEGLD, it
seems that this will be basically similar to the original 1977 edition with minor
alterations. As the Editorial Director of ELT Dictionaries at OUP describes it
(personal communication), “Greek-speaking English editors based in Oxford marked
up the English text, recommending additions or deletions and amending examples
where appropriate before it was sent to Dimitris” [the editor of the first edition, now
deceased]. According to Dimitris Stavropoulos’ brother George, who has taken over
the work, (personal communication) the new edition will be thoroughly revised and
updated to account for changes in the English language, and also changes in the
spelling of many words in Demotic Greek. It seems clear that however extensive the
revisions we should expect reform rather than revolution, and in particular George
Stavropoulos stated that he is against the idea of an electronic version of the

dictionary.

This is unfortunate, as the advantages of electronic dictionaries over their printed
counterparts are enormous. In the OALD on CD-ROM, the problem of pronunciation
and phonetic symbols is solved through the provision of spoken pronunciation of all
headwords. The problem of the grammatical codes is solved because a click on an
abbreviation referring to a grammatical feature calls up an explanation. Even the
problem of the defining vocabulary is greatly diminished, as a click on any word in a
definition calls up a definition for that. And as stated in the OUP Greece ELT
catalogue 1997 (p.37), “Three search levels make it easy to access information, and
allow students to find items or combinations of items virtually impossible to find in

the printed book™.

The great advantage of having a variety of search methods is that every user can use
the dictionary at the level appropriate for his competence. This might mean simply
looking up headwords as in the printed version, but there is enormous scope to
exploit the dictionary in new ways. For example, as the manual for the OED2 on CD-
ROM informs us (p.10), “You can limit your search to a particular section of the

entry, such as the etymology or the quotations, or you can limit it by date or part of
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speech. More complex searches combining queries by the use of Boolean operators
can be constructed using the query language.” On the other hand, applications such as
small translation dictionaries are often much simpler in their design, and offer a more

modest range of facilities.

Another benefit of the electronic products is that the pressures of physical size are
greatly reduced, so that Oxford can produce on a single disk the Reference Shelf
which contains sixteen texts, including a monolingual learner’s dictionary, bilingual
dictionaries and ESP dictionaries. It is easy to imagine how such reference works
could be integrated, as it is already common for a dictionary to be integrated with a
thesaurus (as in the Collins Electronic Dictionary). A further development is
illustrated by COBUILD direct, an on-line service which includes access to the
COBUILD English Dictionary, making it unnecessary to distribute and sell disks, and
so overcoming the requirement to fit all the required information within the confines
of a certain physical space. This is a considerable benefit as even a CD-ROM only has
a certain storage capacity, and the OED2 on CD-ROM comes close to occupying the
current standard of 650MB, even though it consists entirely of text, without any of the

much more space-consuming audio, pictures or video.

It seems that with the technology now available, a dictionary really can be all things to
all men. We can imagine a dictionary which is essentially monolingual, but in which
the entries can be accessed by equivalent words in a variety of other languages. We
could then switch between displaying a monolingual entry, perhaps with bilingual
glosses for quick discrimination of senses, or a list of near synonyms arranged and
defined so as to clarify the differences between them, and in each case we would have
a sufficient number of examples to exemplify the range of meaning, collocation and
syntax. Apart from the choice of languages displayed, filters could customise the
range of information displayed according to the preferences of each user, and modify
the screen format, menus and commands available accordingly. This principle has
already been adopted in the Collins Electronic Dictionary, which has the option to
include or exclude etymology and pronunciation in the display, and the task which
remains is to extend that principle of choice to a range of bilingual elements which

could be integrated with the essentially monolingual dictionary. As Dodd (1989: 91)
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wrote almost ten years ago, “A computer data base is almost infinitely extensible, and
so there is more scope for the inclusion of extra material on any item. In particular, it
becomes possible to envisage in co-existence in the same database definitions

produced in several styles for the same words.”

This being the case, there is no technical reason why they should not also include
glosses in several languages. As Knowles (1990: 1657) states, “The process of
merging several machine-readable dictionaries into a conglomerate repository of
structural lexical information is a further problem which urgently requires solutions
(Hess / Brustkern / Lenders 1983); the difficulties confronting this justifiable
aspiration to merge machine-readable dictionaries apply with particular force to the
task of welding and melding the two halves of a bilingual dictionary into a unified
structure, simultaneously levelling out any informational tilt between the two sides of
the dictionary.” When such a conglomeration is achieved, the distinction between
monolingual and bilingual might finally be overcome, with a single lexicographical
work being offered in the form of on-line access to a data base combining all the

advantages of both types with none of the disadvantages.
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Chapter Four - Conclusion

Despite the widely-held belief that monolingual dictionaries are somehow better for
learners than bilinguals, the evidence is inconclusive. If the basic criterion for
usefulness depends on the ability of the student to understand from the dictionary the
meaning sought, we must discover both whether the student can in fact locate and
understand the definition, and whether the definition is accurate. The present survey
examined our students’ use of a range of bilingual dictionaries in order to determine
whether they met those criteria. A more strictly controlled experiment would be
required to explore variations in the success rate according to the dictionary used and
the individual student. Furthermore, as the survey was confined to decoding activities
using only the English-Greek volume, it is not possible to generalise to the
effectiveness of the dictionaries used in encoding activities, which would require a
parallel study. Neither is it possible for us to relate the results of the project to the use

of the monolingual learner’s dictionary.

There are, however, certain conclusions that may be based on our data. Firstly, it
seems that learners are more likely to be successful when using a dictionary with
fewer headwords, as these can give more extensive treatment to the headwords that
are included. Secondly, in order to benefit from longer entries, students must be
trained to look at all the entry, and not just the first part. The most common type of
error was finding a sense of the lexeme that was not appropriate for the context. Guide
words may be useful in allowing the user to scan the entry quickly to find the required
sense of the headword. Thirdly, students must realise that the bilingual dictionary may
not be an appropriate place to seek guidance on fine discrimination between near
synonyms. This problem could be alleviated if the alphabetical ordering of the

dictionary could be supplemented by thematic treatment.

Of the 718 look-ups examined, 92 produced a result which was clearly incorrect, and
several more which were accepted as providing the correct denotational meaning were
judged not to be entirely satisfactory in other respects. This indicates that there is a lot

of room for improvement. Of the nineteen words which could not be located, almost
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half were derivatives or compounds. It is notable that in three of these cases the word
was specified in the dictionary, but the students failed to find it. It seems that whatever
policy a dictionary adopts with regard to the specification of these items, they always
cause difficulty. However the majority of the unsuccessful look-ups were cases where
the headword was given more than one translation and the student noted the wrong
one, often failing to notice that the translation selected could not possibly fit the

context in which the word was encountered.

The question then arises of whether the student, having completed the survey form
and returned to his text, continued to think the word was being used in the sense that
he had found, or whether he somehow modified his opinion. In order to be sure it
would be necessary to conduct the survey under more controlled conditions, perhaps
by monitoring the look-ups or asking the students to report their own evaluation. On
the evidence we have, it seems that the dictionary skills of certain students could be
dramatically improved with a minimum of training, so that at least they would be
aware that a dictionary entry often explains many different senses of a word, and it is

necessary for them to search for the correct one.

One of the most intractable problems we noted for the bilingual dictionary is that
some words, such as REDUNDANCY and PRIVACY simply do not have an adequate
translation. If the editorial policy were flexible enough to allow definitions rather than
translation equivalents in such cases, this would be overcome. The impossibility of
finding exact translations for many words becomes apparent when we try to
discriminate between near synonyms. Often the better dictionaries are able to convey
such distinctions through the judicious use of examples, but as long as they insist
upon translations rather than explanations they cannot succeed in distinguishing
exactly the same nuances of meaning as the words they aim to translate. In such cases
we would expect the monolingual dictionary to do a better job, although it would
require another study to determine how far any particular learner is capable of

understanding the definitions in any particular monolingual dictionary.

In order to overcome the deficiencies in our learners’ use of the dictionary, action is

required on two fronts. Firstly, they must be trained to use the dictionaries that they
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have more effectively. Secondly, we must take note of the defects in the dictionaries
and try to overcome them. Now that computers are common in most classrooms and
many homes, it is easier than ever to provide access to dictionaries which can present
our students with information in whatever form suits them best, whether that is

monolingual, bilingual, or a combination of the two.

15,000 words
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Appendix One: Bilinqual Dictionary User’s Survey

Please use a separate form for each piece of work: e.g. if you use your dictionary to find words while
you are writing a composition, list together on one form only the words used for one composition.

Name Date

Dictionary used:
(Tick box)

o Stavropoulos & Hornby g Greek - English
O Other (state which) O English - Greek

Type of task:
o Composition o Reading text
O Translation O Other

Reference:
(e.g. book & page number)

\Word looked up Word found (please leave this column blank)

Peter Beech Language Studies Unit, Aston University 1996
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Appendix Two: Complete List of the 718 Look-ups

WORDSOUGHT WORDFOUND RESULT | NAME | CLASS | DICT
ABANDON EI'KATAAEIIQ T BP D SH
ABANDONED AIEOOAPMENOX F BT D SH
ABSTRACT ADOPHPHMENOX T LV P SH
ACCELERATE EINITYTXANQ F EP F DIV
ACCEPTANCE ATIOAOXH T JH C GEM
ACCIDENT ATYXHMA T CT C AT
ACCRUE [MPOKYIITQ T LV P SH
ACCURACY AKPIBEIA T LV P SH
ACCUSE KATET'OPQ T VG F SH
ACHIEVE KATOPOONQ T JH C GEM
ACUTE ENTONOX T oT P SH
ADDICT KYPIEYMENOX T CB P SH
ADHERENCE [MPOZKOAHZH T LV P SH
ADJUST [MTPOZAPMOZQ T oT P SH
ADJUST [MPOZAPMOZQ T LV P SH
ADMIRE OAYMAZQ T MT C SH
ADMIRE OAYMAZQ T JH C GEM
ADMISSION EIXOAOZ F VG F SH
ADOPTIVE OETOX T oT P SH
AFFECTED ATATE®EIMENOX F DP F MIC
AFFECTIONATE XTOPTIKOX T oT P SH
AFFLUENT ADPBOONOZL, ITAOYZIOX T PP F SH
AFFLUENT ADPOONOZL, ITAOYZIOZ T AS F SH
AFFLUENT [TAOYZIOX, ADOONOZ T DP F MIC
AID BOH®HMA T LV P SH
ALLURE SATINEYQ T CB P SH
ALONGSIDE [NAEYPIXMENOZX T CB P SH
ANVIL AMONI T CB P SH
ANXIOUS ANHXYXOX T JH C GEM
APPAL TPOMAZQ T oT P SH
APPLY YIIOBAAAQ AITHXEH T JH C GEM
AREA I[NEPIOXH T CT C AT
ARGUMENT EINIXEIPHMA T BT D SH
ARGUMENT DIAEPHX T JH C BP
ARROGANT AAAZON T AK F SH
ARSON EMITPHEMOZX T LV P SH
ARTICULATE EYKPINHX T oT P SH
ASHAMED NTPOITIAXMENOZX T JH C GEM
ASLEEP KOIMIXMENOZ T BT D SH
ASSASSINATION AOAODPONIA T JH C GEM
ASSAULT KAKOIIOIHZH T LV P SH
ASSUME OEQPQ T oT P SH
ASSUME YIIO®ETQ T JH C GEM
ASUNDER XQPIEZTA T CB P SH
ATTEMPT ATIOITEIPA T JH C GEM
ATTEND MAQ T JH C GEM
AUTHOR SYITPA®EAX T JH C GEM
AUTHORITY EEOYZIA T AS F SH
AWARD BPABEIO T JH C GEM
BACKPACKER F JH C GEM
BAD-TEMPERED KAKOAJIA®ETOX T oT P SH
BAIL XPHMATIKH EITYHX T CB P SH
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BAN ATIOT'OPEYQ T PP F SH
BAZAAR I[TAZAPI T LV P SH
BAZAAR [TAZAPI T CB P SH
BE HOOKED EXQITA®OZ T AS F SH
BE HOOKED EXQITA®OZ, MANIA T PP F SH
BE WARY OF OYAATOMAI ATIO T oT P SH
BEAM AAMYH IKANOIIOIHZ T VG F SH
BEAM F DP F MIC
BECOME 'INOMAI T MG D SH
BELLYACHE KOIAOIIONOX T ML P DIV
BEND KAMIITQ T PP F SH
BEND KAMIITQ T AS F SH
BEND KOMIIOX F DP F MIC
BETRAY [TPOAIAQ T VG F SH
BIT TPYIIANI, KOMMATI T MT C SH
BLAB DPAYAPQ T VG F SH
BLADE AETIIAA T CB P SH
BLAME KATHI'OPQ T CT C AT
BLAME KATHI'OPQ T JH C GEM
BLEND ANAMEII'NYQ T LV P SH
BLOCKADE ATIOKAEIZEMOZ T AS F PEN
BLOW DPYZAQ T JH C GEM
BOAST KAYKQMAI T LV P SH
BOIL BPAZQ T JH C GEM
BOROUGH AHMOZX T CB P SH
BRAVERY ®APPOX T JH C GEM
BREAK THE SPELL | AYNQ TA MATIA T CB P SH
BREATHTAKING ANAIINEQ F JH C GEM
BREEZE ANEMOZX F AS F PEN
BRIGADE TAEIAPXIA F JH C GEM
BRIGHT AAMITPOX T JH C BP
BRUISE MEAANIA T CB P SH
BULK OI'KOX T AK F SH
BUNGALOW KAMITANA T AS F PEN
BUTT IN ANAKATEYOMAI T PP F SH
CANCELLED MATAIQOHKE T VG F SH
CARBON ANGPAKAZX T EP F DIV
CARER F oT P SH
CASHIER TAMIAZ T JH C GEM
CATCH [TIANQ F MG D SH
CEILING TABANI T BT D SH
CELEBRATE 'TIOPTAZQ T MG D SH
CELEBRATE EOPTAZQ T BT D SH
CENSOR AOT'OKPITHE T CB P SH
CEREMONY TEAETH T BT D SH
CEREMONY TEAETH T JH C GEM
CHAIN AAYZIAA T AK F SH
CHAIN AEXMA T CB P SH
CHALLENGE [MPOKAHZH T oT P SH
CHALLENGE [MPOKAHZH T AS F SH
CHALLENGE [MPOKAHZH T DP F MIC
CHALLENGE [MPOZKAHZH Y'ATQNA T PP F SH
CHARGE KATET'OPQ T VG F SH
CHARGE TIMHMA, TIMH F JH C GEM
CHARITY OIAANGPQITIKO IAP T JH C GEM
CHASE KYNHI'Q T JH C GEM
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CHIEF APXHI'OX F VG F SH
CHOPPY KYMATQAHZ T PP F SH
CHUCKLE KATXAZQ T AS F SH
CHURCH EKKAHZIA T MT C SH
CIRCLE KYKAOZ T JH C GEM
CLARITY KA®APOTHTA T LV P SH
CLASSIFIED MIKPEX ATTEAIEX T oT P SH
CLASSIFY TAEINOMQ T JK F SH
CLENCH SOIITQ T VG F SH
CLIFF I'KPEMOZ T JH C GEM
CLUTCH APITAZQ T CB P SH
COLLABORATION | ZYNEPT'AXIA T LV P SH
COMBINE ZYNAYAZQ T JH C BP
COMEDIAN KQMIKOX T MG D SH
COMMIT AIATIPATTQ T JH C GEM
COMMODITY EIAOX T PP F SH
COMMODITY EIAOX T LV P SH
COMMUTER [MPOZQIIO IIOY IIHT. T VG F SH
COMPARE 2YTKPINQ T AK F SH
COMPENSATE ATIOZHMIQNQ T LV P SH
COMPETE ZYNAT'ONIZOMAI T JH C GEM
COMPLEX ITOAYIIAOKO T JH C GEM
COMPLEXION XPOMA T KF F TN
COMPOSE ZYNTAZEQ T JH C GEM
COMPULSIVE TYPPANIKOX T CB P SH
COMPULSORY YIIOXPEQTIKOZX T JK F SH
CONDITION KATAXTAZH T JH C GEM
CONDUCT ATATQI'H T LV P SH
CONFERENCE ATAXKEYH T oT P SH
CONFOUND ANAXTATQNQ T LV P SH
CONGESTION ~YMOOPHZH T CB P SH
CONSCIOUS ~YNEIAHTOZ T JH C GEM
CONSIST ATIOTEAOYMAI T AS F SH
CONSOLIDATION ~TA®EPOIIOIHEH T PP F SH
CONSOLIDATION >TA®EPOIIOIHEH T VG F SH
CONSTANT ~TAGEPOX T AS F PEN
CONSUME KATANAAQNQ T JH C GEM
CONTRACT ZYMOONQ F JH C GEM
CONVEY ATIOAIAQ T LV P SH
COOLANT YYKTIKOX T EP F DIV
COST KOZTOX T MG D SH
COUNCIL ~YMBOYAIO T JH C GEM
COuP [MPAEIKOITHMA T VG F SH
CRACK F CB P SH
CRADLE KOYNIA F CB P SH
CRIME EI'’KAHMA T CT C AT
CROOK ATTATEQNAX T JH C BP
CROP YOAEIA T JH C GEM
CROP [EPIKOIITQ F JH C BP
CROWDED IT'EMATOX T JH C GEM
CUDDLE ATKAAIAZQ TPYDEP T VG F SH
CUISINE MATIEIPEIO T JH C GEM
CURB 2YTKPATQ T VG F SH
CURTAINS KOYPTINA T MT C SH
CUSHIONS MAEIAAPIA T AK F SH
CUSTOMS EOYMA T MG D SH
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CUT DOWN KOBQ T MT C SH
DAGGER XTIAAETO T LV P SH
DEAF KOY®OZX T JH C GEM
DEBRIS SYNTPIMMATA T LV P SH
DELAY ANABAAAQ T JH C GEM
DELIGHTED EYXAPIXTHMENOZX T JH C GEM
DELIVERY [MTAPAAOXH T JH C GEM
DEPICT ATIEIKONIZQ T LV P SH
DESERT EPHMIA T JH C GEM
DESERT EI'KATAAEITQ F JH C GEM
DESPERATELY ATIEATIIEMENA T oT P SH
DETERIORATE XEIPOTEPEYQ T CB P SH
DETERMINED KA®OPIEMENOZX F PP F SH
DEVELOP ANAIITYZXEQ T JH C GEM
DEVELOPMENT ANAIITYEH T oT P SH
DIG YKABQ T JH C BP
DIGNITARY AEIQMATOYXOX T BP D SH
DISCLOSE ATIOKAAYIITQ T PP F SH
DISCLOSE OANEPQNQ T DP F MIC
DISMISS ATIOPPIIITQ T oT P SH
DISPEL AIQXNQ T LV P SH
DISPLAY EK®EZH, EMNIAEIZEH T JH C GEM
DISSOLUBLE ATAAYTOZ T LV P SH
DISTINCTIVE XAPAKTHPIETIKO T JH C GEM
DIVIDE MOIPAZQ T PS D MIC
DODGE ATIODEYTQ T AS F SH
DODGE EETEAQ T DP F MIC
DODGE ITAPAMEPIZQ T PP F SH
DRASTICALLY APAXTIKA T PP F SH
DRAUGHT EAEH F AS F PEN
DREADLOCKS F JH C GEM
DROUGHT EHPAZXIA T EP F DIV
DUCK >KYBQ I'PHI" ATIO® T PP F SH
DUCKING KYNHI'T F DP F MIC
EACH EKAXTOX T CT C AT
EARTHQUAKE EIZMOZX T CT C AT
EDGE KOPY®H F JH C GEM
EFFECT EITIAPAXH T VG F SH
EFFECTIVE ATIOTEAEEXMATIKOX T JH C GEM
EFFICIENT IKANOZX, APAXTHPIOZ F BT D SH
ELECT EKAET'Q T JH C GEM
ELSE AAAOZ T CT C AT
EMOTIONAL YYNAIZOHMATIKOZX T oT P SH
EMPLOY XPHZIMOIIOIQ T JH C GEM
EMPLOYER ATTAYXOAHMENOX F MT C SH
ENGAGED APPABONIAXMENOZ T BT D SH
ENTER MITAINQ T JH C GEM
ENTERTAINMENT | HEPITTOIHZH T BT D SH
ENTRANCE EIXOAOZ T JH C GEM
ENTRANCED ®EPNQ XE EKXTAXH T JH C GEM
ENVIRONMENT INEPIBAAAON T AK F SH
EPIC EIIOX T BP D SH
EROSION ATABPQXH T LV P SH
ESCAPE APATIATEYQ T JH C BP
EVADE ATIODEYTQ T PP F SH
EVADE ATIODEYTQ T DP F MIC
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EVADING ATIODPYTH T DP F MIC
EVE [TAPAMONH T BP D SH
EVIDENCE ENAEIZEH T JH C GEM
EVOKE [MPOKAAQ T CB P SH
EXACERBATE EIITAEINQNQ T LV P SH
EXAMINE EEETAZQ T CT C AT
EXECUTIVE AIEY®YNTHZX T oT P SH
EXECUTIVE EKTEAEZTIKOX T LV P SH
EXHALE EKIINEQ T VG F SH
EXHAUSTED EEANTAQ T MG D SH
EXPAND EYPYNQ T JH C GEM
EXPANSION EINIEKTAXZH T LV P SH
EXPLORE EEEPEYNQ T oT P SH
EXTINCT YBHXMENOX T CT C AT
EXTREMIST ANGPQIIOX AKPON T LV P SH
FAIL ATIOTYXAINQ T JH C BP
FAIRLY APKETA T oT P SH
FAKE YEYTIKH T JH C GEM
FAMINE [TEINA T JH C GEM
FATAL OANATODOPOX T KF F TN
FEEL AIZOANOMAI T CT C AT
FELLOW ZYNTPODOZ T KF F TN
FELLS AT'ONOZ AODOX T CB P SH
FENCE OPAXTHX T JH C GEM
FEVER [IYPETOX T CB P SH
FIANCE APPABONIAXTIKOZX T JH C GEM
FINE EINIBAAAQ ITPOXTIMO T JH C BP
FIREPLACE TOIIO®ETQ F MG D SH
FIT TAIPIAZQ T oT P SH
FIT F JH C GEM
FLANK ITAEYPA T CB P SH
FLATTENED EIIITEAA T JH C GEM
FLEE TPEIIOMAI ZE ®YTH T LV P SH
FLUENTLY EYXEPQX T JH C GEM
FLUID PEYXTOZX T AS F PEN
FOCUS ON SXYT'KENTP ITPOXOXH T oT P SH
FOR I'TA T BT D SH
FORECAST [MPOI'NQXH T JH C GEM
FORGERY F LV P SH
FOUNDATION IAPYZH T LV P SH
FRAGRANT EYQAIAXTOZX T LV P SH
FRAUD ATIATH T LV P SH
FRAUD ATIATH T LV P SH
FREAK [NEPIEPT'O ®AINOM T JH C GEM
FRENZY TPEAAA, TAPAAHP T CB P SH
FRIES THIANHTOX T JH C BP
FRY THI'ANIZQ T JH C BP
FUR IT'OYNA T JH C BP
GAMBLE [TAIZQ XAPTIA T JH C GEM
GAMBLING XAPTOITAIEIA T AS F SH
GAME AWAY XAAQ TH AOYAEIA T VG F SH
GANG UP YYNAXIMIZOMAI T VG F SH
GENUINE I'NHZIOX T PP F SH
GENUINE I'NHZIOX T AS F SH
GENUINELY F oT P SH
GET ABOUT KYKAO®OPQ T VG F SH
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GET ACROSS I'INOMAI KATANOHT F VG F SH
GET AHEAD EEIEPNQ F VG F SH
GET ALONG TATIAQ KAAA T VG F SH
GET ON TATIAQ KAAA T JH C GEM
GET OVER EEXNQ F VG F SH
GET ROUND TO KATAOEPQ F VG F SH
GET THROUGH TEAEIQNQ F VG F SH
GIGGLE NEYPIKO I'EAIO T VG F SH
GIGGLE NEYPIKO I'EAIO T DP F MIC
GIGGLE XAXANIZQ T AS F SH
GLAD EYXAPIXTOZ F JH C GEM
GLOVES 'ANTIA T PS D MIC
GRAPES STAOYAI T PS D MIC
GRASP M[MIANQ, XPITTQ T VG F SH
GREAT MET'AAOX T oT P SH
GRIN MOPDOAEIMOZX T VG F SH
GRIN [NAATY XAPKAY XAM T AS F SH
GRIN YAPKAXTIKO I'EAIO T DP F MIC
GRIND TPIBQ T VG F SH
GRIP SOIITQ, MTANQ T VG F SH
GROOM TAMITIPOZ T MG D SH
GROOM ITIIMTOKOMOZX F BT C SH
GROW KAAAIEPTQ T PS D MIC
GROW OYTPONQ F MG D SH
GRUDGE TZITKOYNEYOMAI T LV P SH
GRUDGINGLY ATTPOOYMA T LV P SH
GUFFAW OOPYBQAEX I'EAIO T DP F MIC
GUFFAW XAXANO T VG F SH
GUFFAW XAXANO T AS F SH
GUNTOTING F CB P SH
GUSTY OYEAAQAHZ T PP F SH
HABITAT F CT C AT
HAMLET XQPIOYAAKI T LV P SH
HANDCUFFS XEIPOIIEAEX T CB P SH
HARD CASH METPHTA T oT P SH
HARPOON KAMAKI T AS F PEN
HARPOON KAMAKI T JH C BP
HARPOON KAMAKI T CT C AT
HARSH YKAHPOX T JH C GEM
HAUL OFF TPABQ F CB P SH
HAVE HER WAY F oT P SH
HAZARD KINAYNOZX F AS F PEN
HEATWAVE [MEPIOAOX KAYZQNA T EP F DIV
HEIR KAHPONOMOZ T LV P SH
HERITAGE KAHPONOMIA T VG F SH
HESITATION AIZTATMOZX T AK F SH
HIDE KPYBQ T VG F SH
HIDING KPYYQONA T PS D MIC
HIKER [NIEZOIIOPOZ T JH C GEM
HILL AODOX T CT C AT
HOARSE BPAXNIAZQ T LV P SH
HOAX AXTEIO T JH C GEM
HOLLOW KOIAOZ T CB P SH
HONOUR YIIOAHYH T KF F TN
HORIZON OPIZONTAX T JH C GEM
HOST EENOAOXOX F PS D MIC
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HOSTILE EX®PIKOX T CB P SH
HUGE [NEAQPIOX T JH C GEM
HURRICANE TYDOQNAX F AS F PEN
IDEALLY IAANIKA T oT P SH
IDENTIFY ANAI'NQPIZQ T PP F SH
IGNORE AT'NOQ T AK F SH
ILLEGALLY [TAPANOMA T JH C BP
ILLITERACY ANAAOGABHTIEMOX T LV P SH
ILLUSION [MAPAIZO®HXH F AS F PEN
ILLUSIONS ITAANH T VG F SH
IMPACT 2YT'KPOYXH T LV P SH
IMPERSONATOR YIIOAYOMENO T JH C GEM
IMPRESS ENTYIIQXIAZOMALI T PP F SH
IMPRESSED ENZOPATIETOX F DP F MIC
IMPULSE QOHXH T LV P SH
INADVERTENT ATTPOXEKTOZX T LV P SH
INAUSPICIOUS AYZOIQNOX T LV P SH
INCOHERENT AXYNAPTHTOX T LV P SH
INDELIBLE ANEEITHAOZX T LV P SH
INEDIBLE MH OPATQEIMOX T LV P SH
INEPT [TAPAAOT'OX F CB P SH
INFANTICIDE BPE®OKTONIA T CB P SH
INFLUENCE EITIAPAXH T AS F SH
INFLUENCE EINIPPEAZOMAI T PP F SH
INFLUENCED EITIAPAXH T DP F MIC
INHIBITION ANAXTOAH T CB P SH
INNATE EMOYTOX T LV P SH
INSULATE ATIOMONQNQ T CB P SH
INTELLECTUAL AAINOOYMENOZX T LV P SH
INTERMISSION ANAITAYAA F VG F SH
INTERRELATED 2YT'KENIKOZX T oT P SH
INTERRUPTION F BP D SH
INTERSPERSE 2KOPIIIZQ T PP F SH
INTERSPERSE YKOPIIIZQ EAQ KAI T VG F SH
INTERVAL ATAXTHMA, ATAAAEI T VG F SH
INTERVENE MEXOAABQ T CB P SH
INTIMACY >XTENH ZXEXH T LV P SH
INTRUDER [MAPEIZAKTOX T PP F SH
INTRUDER [MAPEIZAKTOX T VG F SH
INVADE EIZBAAAQ T CB P SH
INVESTIGATE EPEYNQ T VG F SH
ISOLATE ATIOMONQNQ T PP F SH
ISOLATE ATIOMONQNQ T VG F SH
ISSUE OEMA T oT P SH
JAM ZYNOAIBQ T MT C SH
JEOPARDY KINAYNOZX T LV P SH
JOIN UP [MTAQ ®PANTAPOX T VG F SH
JOKE AXTEIO T CT C AT
JOYRIDING BOATA KAEM. AMAEI T LV P SH
JUSTIFY AIKAIOAOI'Q T AS F SH
KEEN OEY, ENOOYZIQAHE T VG F SH
KEEP KPATAQ T MG D SH
LASH AENQ ZOIXTA T CB P SH
LEAD KA®OAHI'HEH T DP F MIC
LEAD OAHI'Q F PP F SH
LEAP [MTHAQ T CB P SH
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LEGACY KAHPONOMIA T LV P SH
LIAR YEYTHZ T JH C BP
LIBEL AYXOHMIZH T LV P SH
LIFE-SAVER NAYAI'OZQETHXE T VG F SH
LIKELY [NIGANOX T PS D MIC
LINEN AINO T JH C BP
LINK UP ENQXH F VG F SH
LOOM KYPIAPXQ T LV P SH
LOYALTY M[IXTH T AS F SH
LOYALTY M[IXTH T PD F MIC
LUDICROUS AXTEIOX T CB P SH
LURK KPYBOMALI T CB P SH
LURK KPYBOMALI T LV P SH
MAINTAIN AIATHPQ T LC P SH
MAINTAIN ATATHPQ F EP F DIV
MAKE GREAT STRI | ZEIMEIQNQ ITPOOAO T oT P SH
MANUSCRIPTS XEIPOI'PADA T JH C GEM
MATS YAGA T BP D SH
MATTER OEMA T CT C AT
MEAL IT'EYMA T PS D MIC
MEANESS KAKIA T LV P SH
MEET UP YYNANTIEMAI ITAPEA T VG F SH
MERCHANDISE EMIIOPEYMATA T PP F SH
MERCHANDISE EMIIOPEYMATA T AS F SH
MIRROR KA®PEOTHZ T MT C SH
MISQUOTE [TAPAIIOIQ T LV P SH
MIST OMIXAH T JH HitHHH GEM
MODEST METPIOX T LV P SH
MONITOR [TAPAKOAOYB®Q T AS F SH
MOODINESS IAIOTPOITIA T oT P SH
MOSQUE TZAMI T BP D SH
MOTIVATION KINHTPO T oT P SH
MOUNT MONTAPQ T JH C GEM
MUD AAXITH T CB P SH
MULTIPLY [TOAAATIAAXIAZQ T CB P SH
MURKY YKOTEINOZX T VG F SH
MUTTER MOYPMOYPIZQ T LV P SH
NAP YIINAKOX T VG F SH
NEON-LIT OTIATMENO AIIO ®QX T JH C GEM
NEPHEW ANHYIOX T AK F SH
NETWORK AIKTYO T CB P SH
NIECE ANHYIA T AK F SH
NIGHTMARE EOQIAATHE T JH C GEM
NOD NEYMA T KF F TN
NURSE NTANTA, NOEZHAEYQ T MT C SH
OBEY YITAKOYQ T JH C GEM
OBSCURE YKOTEINOZX T LV P SH
OBSTRUCTION [MTAPEMIIOAHXH T CB P SH
OCCURENCE T'EI'ONOX T JH C GEM
ODD MAN OUT AYTOZXZ IIOY [IEPIZEY T oT P SH
OFFSPRING ATIOI'ONOX T LV P SH
OMIT [TAPAAEITIQ T JH C BP
OMIT [TAPAAEITIQ T MT C SH
OMNIPRESENCE F CB P SH
OPERATION AEITOYPI'TA T oT P SH
OPULENT ADOON, I[TAOYZI BAAX T PP F SH
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OPULENT ITAOYZIO, AOOGONO T DP F MIC
OPULENT [TAOYZIOZ, APGONOZ T AS F SH
OUTRAGE BIAZMOZ, [TPOZBOAH T LV P SH
OVEN ®OYPNOX T AK F SH
OVER-WORK [MTAPAAOYAEYQ T BT D SH
PACE BHMATIEMOZ T oT P SH
PAGER F CB P SH
PAIN ITIONOZ T JH C GEM
PAIR UP KANQIIAPEA T VG F SH
PART MEPOZX T JH C GEM
PASS I[TEPNQ T CT C AT
PASSION [MTAGOX T AK HitHHH SH
PATIENT AXOENHX T CT C AT
PATTERN >XEAIO T JH C GEM
PAY OFF ATIOZHMIQNQ F PP F SH
PAY OFF ATIOZHMI AIIOAYQ F VG F SH
PEAK AIXMH T CB P SH
PEAK ZENI® T LV P SH
PEEL EEDAOYAIZQ T JH C BP
PENETRATE TPYTIQ F CB P SH
PERCEIVE ANTIAAMBANOMAI T LV P SH
PERVERSION ATAXTPEBAQXH T CB P SH
PHENOMENON O®AINOMEMO T JH C GEM
PIER ATIOBAGPA T oT P SH
PILE ~TOIBA T LV P SH
PILLOW MAEIAAPI T MG D SH
PLAIN [MEAIAAA T LV P SH
PLATEAUX OPOIIEATA T LV P SH
PLATFORM EEEAPA T CT C AT
PLEDGE AEXMEYXH T DP F MIC
PLEDGE ENEXYPIAZQ F PP F SH
PLEDGE ENEXYPO F AS F SH
PLENTY ADBOONIA T JH C GEM
PLUG ENTONH AIAOHMIXH T LV P SH
POETRY [TOIHEH T JH C GEM
POLISH XTIABONQ T JH C GEM
POMPOUS [TOMIIQAHX T LV P SH
POOR AEIOAYITHTOZX T oT P SH
POP MITAINQ EA®NIKA T JH C GEM
POSSESS KATEXQ T JH C GEM
POSTPONE ANABAAAQ T JK F SH
POTENTIALLY ENAEXOMENO T VG F SH
PREDECESSOR [MTPOKATOXOX T LV P SH
PREFER [MPOTIMQ T CT C AT
PREPARATION [MPOITAPAXKEYH T JH C BP
PREPARE [MPOETOIMAZQ T AK F SH
PREVALENT KYPIAPXOX F VG F SH
PREVALENT KYPIAPXOX F PP F SH
PRIORITY [MPOTEPAIOTHTA T LV P SH
PRIVACY MONAEIA, HEYXIA F BT D SH
PROFLIGATE SITATAAOX T CB P SH
PROJECT TEXNIKO EPT'O T oT P SH
PROTECT [MPOXTATEYQ T CT C AT
PROVIDE EEAXDAAIZQ T oT P SH
PROVIDE EEAXDAAIZQ T oT P SH
PROWL [NEPI®EPOM Z.AEIAX T CB P SH
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PUT UP YHKONQ T MT C SH
QUEUE OYPA T JH C GEM
RADIATION AKTINOBOAIA T AK F SH
RADIATOR KAAOPIDEP T CB P SH
RAISE YHKQNQ F JK F SH
RATE TIMH T CB P SH
RATHER MAAAON F JH C GEM
RATTLE KOYAOYNIZQ T AK F SH
RAVAGE AEHAATQ T CB P SH
RECOGNIZE ANAI'NQPIZQ T JH C BP
REDECORATE YXTOAIZQ TTAAI T JH C BP
REDECORATE F MT C SH
REDECORATE F CT C AT
REDUNDANCY [TAEONAZMOX F CB P SH
REFRESHMENT ANAYYXTIKO T BP D SH
REFUSE ATIOPPIMATA, APNO T MT C SH
REGGAE F JH C GEM
REGION XQPA F EP F DIV
REGISTRY OFFICE | AHEIAPXION T BT D SH
RELEASE ATIEAEY®EPQNQ T CT C AT
RELEASE ADHNQ F PP F SH
RELEASE ATTAAAATH F DP F MIC
REMOTE MAKPINOZ T LV P SH
REPHRASE ATATYTIQONQ T JH C BP
REPORT ANAODEPQ T CT C AT
REQUEST AITHMA T AS F PEN
RESCUERS YQTHPEX T VG F SH
RESOLUTION ATIOPAZH F oT P SH
RESPECT YEBAEZMOX T AK F SH
RETIRED ATIOXYPOEIX T JH C BP
REVEAL ATIOKAAYIITQ T VG F SH
REWRITE EANATPADQ T MT C SH
RICH BAPIA, AITTAPA T PP F SH
RIGID >XTEPEOX T EP F DIV
RIVAL ANTIITAAOX T LV P SH
ROAM TPIT'YPIZQ T CB P SH
ROUTE APOMOAOTI'TIO T AS F PEN
ROUTE I[TIOPEIA T VG F SH
ROW YEIPA T CB P SH
RUMOUR O®HMH T AS F SH
RUSH TPEXAAA T VG F SH
SAFE ABAABHX T CT C AT
SAGA MET'A EIIOX T LV P SH
SCARCITY EAAEIYH T oT P SH
SCISSORS YAAIAI T CB P SH
SCRAPE MOAIZ TIOY ITEPNQ T AS F SH
SCRAPE TPIZQ F PP F SH
SCRAPE I'PATZOYNIEMA F DP F MIC
SCREAM >KOYZQ T BT D SH
SCREEN [TAPAIIETAXMA T AK F SH
SEE OFF 2YNOAEYQ T JH C GEM
SELECT ATAAETQ T JH C GEM
SELF-EMPLOYED ANEEAPTHTOZX T AK F SH
SENTENCE ATIOPAZH, ITOINH T JH C GEM
SET OFF EEKINQ T JH C GEM
SETBACK OIIIZ®OAPOMIZH T CB P SH
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SETTLEMENT ATIOIKIEMOX T CB P SH
SEVERAL ATA®OPOX F JH C GEM
SEVERE F AS F PEN
SEWAGE NEPA YIIONOMQON T CB P SH
SHADE IZKIOZ T JH C GEM
SHED ATIOBAAAQ T VG F SH
SHINY AAMIIEPO T JH C GEM
SHIRK ATIODPEYTQ AOYA T PP F SH
SHIRK ATIOPEYTQ EXOAEIO T AS F SH
SHIRK OYT'OIIONOZ T DP F MIC
SHIRKING YIIEK®YTH T DP F MIC
SHORE AKTH T JH C GEM
SHOW AEIXNQ T PP F SH
SHRINE IEPAX TOIIOX T JH C GEM
SHRINK MITAINQ T VG F SH
SHUT KAEIZTOX T JH C BP
SHUT UP ZQITAINQ T JH C GEM
SIESTA MEXIMEPIANOX YIIN T VG F SH
SIGH ANAXTENAZQ T VG F SH
SIGHT ANTIKPYZQ T JH C GEM
SIGNIFICANTLY YHMANTIKA T PP F SH
SIMILAR OMOIOZ T JH C GEM
SINCE ATIO T BT D SH
SKILL IKANOTHTA T AK F SH
SLAUGHTER SOAEIMO ZQON T CB P SH
SLIGHT AEIITO T BP D SH
SLIM AEIITOXZ T JH C GEM
SLIP FAYZTPIMA F VG F SH
SLUMP KAMYH T AS F PEN
SLUMP QPIAZOMAI T CB P SH
SMIRK XAZO T'EA AYTAPEXK T VG F SH
SMIRK XAZO XAM AYTAPEXZK T AS F SH
SMIRK XAMOT'EAQ YEYTIKA T DP F MIC
SNEER I'EAQ ITEPIOPONITIKA T VG F SH
SNEER EIPQNIKO I'EAIO T DP F MIC
SNEER XAENAZQ T AS F SH
SNIGGER KPY®OI'EAO T AS F SH
SNIGGER KPY®OI'EAQ T VG F SH
SNIGGER YIIOYAO I'EAIO T DP F MIC
SNOOZE YIINAKOX T VG F SH
SOB KAAIQ ME AYTMOYX T CB P SH
SOFT MAAAKH. T JH C BP
SOLICITOR NOMIKOX X YMBOYA T LV P SH
SPARCELY APAITA T CB P SH
SPARSE APAIOZ T CB P SH
SPEECH AOT'OX T JH C GEM
SPICY APOQOMATIQAHX T JH C GEM
SPIRITS YYXEX T JH C GEM
SPOT AEKEZ T AK F SH
SPRINKLE KATABPEXQ F VG F SH
SPURN ATIOPPIIITQ T ML P DIV
STAGGER TPIKAIZQ T VG F SH
STAND-BY [TAPAKOAOYB®Q F VG F SH
STARE KAPOQTH MATIA T JH C GEM
STATE ANAODEPQ T JH C BP
STATUS KOINQNIKH ®EXH T AK F SH
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STEP BHMATIZQ T JH C GEM
STEPLADDER YKAAA T JH C GEM
STICKY 'AOIQAHZ T VG F SH
STING TZIMIIQ T VG F SH
STOCKBROKER XPHMATIETHX T CB P SH
STOCKINGS I'YNAIKEIEYX KAATXZEX T MG D SH
STONE AI®OX T JH C GEM
STRAIT TO XTENO T LV P SH
STRANGER EENOZ T JH C GEM
STRETCH EKTEINQ T JH C GEM
STROKE XAIAEYQ T VG F SH
STUNNING PIXNQ ANAIXOHT F VG F SH
SUBSCRIBE XYNEIZOQEPQ F AS F SH
SUBSCRIBE XYNEIZ®EPQ OIKON F PP F SH
SUBSCRIBE YIIOTPADQ F DP F MIC
SUBSTITUTE YIIOKATAXTATO T AS F SH
SUCCEED EINITYTXANQ T JH C GEM
SUCH TETOIOX T BT D SH
SUFFERING BAXANA T JH C GEM
SUPERB YIIEPOXOZX T JH C GEM
SURFBOARD ANIAA T JH C GEM
SURPRISING EKITAHKTIKOX T JH C GEM
SURRENDER [TAPAAIAQ T VG F SH
SWARM XMHNOZ T CB P SH
SWAY EITHPEAZQ T AS F SH
SWAY TAAANTEYOMAI F PP F SH
SWAYED KYPIPXIA F DP F MIC
SWIFT TAXYZ T CB P SH
TACKLE ANTIMETQIIIZQ T PP F SH
TALE ATHTHMA T JH C BP
TANK AEEAMENH T JH C BP
TAX EVASION DOPOAIADYTH T LV P SH
TEAM UP KANQ KOINH TTPOZITA® T VG F SH
TELL OFF MAAQNQ T JH C GEM
TEMPER ATA®EXH T JH C GEM
TEND OPONTIZQ F JK F SH
TENSE >E YIIEPENTAZXZH T VG F SH
TERM I[NEPIOAOX T JH C GEM
TERRACE TAPATZA T LV P SH
TERRITORY EAADOZ T CB P SH
THOROUGH AETITOMEPHX T oT P SH
THREAT ATIEIAH T JK F SH
THROUGH EEAITIAX F JH C GEM
THROUGHOUT [MANTOY T JH C GEM
TIGHTLY YOIXTA T JH C GEM
TITTER ANOHTO I'EAIO T DP F MIC
TITTER [INIXTO I'EAIO T AS F SH
TITTER ITYKTO I'EAIO T VG F SH
TOE AAXTYAO IIOAIOY T JH C BP
TORNADO YIPOYNAX T AS F PEN
TORRENTIAL KATAPAKTQAHX T PP F SH
TRACE IXNOZ T LV P SH
TRADITIONAL AAIKOZ, TTAPAAOZIA T BT D SH
TRADITIONAL [TAPAAOXIAKOZX T MG D SH
TRANSPORT META®EPQ T JH C BP
TREMOR TPEMOYAIAZMA T VG F SH
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TROUSSEAU [TPOIKA T BP D SH
TROUSSEAU [TPOIKIA T BT D SH
TRY ON AOKIMAZQ T JH C GEM
TUNE KOYPAIZQ T BT D SH
TUNE KOYPAIZQ T BP D SH
TURNIP T'OITYAION T AS F PEN
TYPHOID TYDOX T AS F PEN
TYPHOON TYDOQNAX T AS F PEN
UNDERNEATH KATQ AIIO T JH C GEM
UNFORTUNATELY | ATYXA T JH C BP
UNKNOWN AI'NQXTOX T JH C GEM
UNLOADED EEPOPTOMENOX T JH C GEM
UNPLUGGED F CB P SH
UNPRECEDENTED | ANEY IPOHITOYMENO T EP F DIV
UNWIND XAAAPQNQ T VG F SH
UPSET ANATPEIIQ F VG F SH
URGENT ANAT'KH F AS F PEN
USURP YOETEPIZOMAI T LV P SH
VALID EI'’KYPOZX T LV P SH
VALUABLES TIMAA®H T oT P SH
VEIL METIAO T MG D SH
VEIL [METIAOZ T BT D SH
VIGILANCE EITATPYTINHEH T LV P SH
VITAL ZQTIKOX T LV P SH
VULNERABLE TPQTOX T VC F SH
WAR [NIOAEMOZX T JH C BP
WARE EIAH T PP F SH
WARE EIAH T AS F SH
WARM ZEXTOX T MT C SH
WARSHIP OQPHKTO T KF F TN
WASTELAND EPHMH XQPA T CB P SH
WAVE KOYNHMA XEPIOY T JH C GEM
WEALTHY [MAOYZIOX T PP F SH
WEALTHY [TAOYZIO T DP F MIC
WEIGH ZYTI1ZQ T MT C SH
WELFARE EYMEPIA T CB P SH
WELL-OFF TYXEPOX T PP F SH
WHALE DAAAINA T CT C AT
WHALE DAAAINA T JH C BP
WHIRLWIND ANEMOZXTPOBIAOZ T JH C GEM
WHISTLE 2OYPIZQ T KF F TN
WHISTLE XOYPIXTPA T JH C GEM
WHOLESALE XONAPEMIIOPIO T AK F SH
WIDE [MAATYZ T JH C GEM
WIFE XYZHI'OX, H T CT C AT
WINDMILL ANEMOMYAOX T CB P SH
WISDOM 2O0PIA T LV P SH
WORK OUT AYNOMAI T oT P SH
WRIGGLE SYXTPEOOMAI T VG F SH
YIELD ATIOAIAQ F VG F SH
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Appendix Three: Description of the Dictionaries Used

A3.1: The selection of headwords

The learners who participated in the collection of data for this project used eight
different dictionaries, details of which are given in the references. In order to compare
the coverage and treatment of entries, we have conducted an analysis of the section
containing headwords in FR- in several dictionaries. (cf. Jackson 1988: 162). We
begin with the COBUILD Learner’s dictionary as a standard for comparison with the
Oxford Advanced Learner’s Dictionary. We also look at the Concise Oxford
Dictionary, which is intended for native speakers, as an indication of the word stock
from which the Learner’s dictionaries must select. After the OALD, we look at two
smaller dictionaries in the Oxford range. Having thus established the standards for

comparison, we turn to the bilingual dictionaries which were used by the learners.

The Oxford English-Greek Learner’s dictionary, which has 839 pages of 12.5 x 19
cm, is compared with its monolingual cousins, and we also look briefly at the pocket
edition, although this was not used in the survey. We then look at the Penguin-
Hellenews Dictionary, which has 926 pages of 14 x 20.5 cm and contains by far the
most headwords of all the bilinguals, surpassing even the COD. We also look at the
Michigan Press Dictionary, which in 700 pages of 12.5 x 18 cm includes almost as
many headwords as the COD. Representing the middle of the size range we then have
Divry’s, which has 238 pages of 10 x 17 cm in the English-Greek section, and finally
we look at the smallest of all the dictionaries used, the Collins Gem, which has 345
pages of 7.5 x 11 cm. The complete lists of the headwords which form the basis of the

present discussion are to be found at the end of Appendix Three.

Before looking at members of the Oxford family, we begin, by way of comparison,
with the COBUILD Learner’s Dictionary, which is the same type and size as the
OALD. The former has 176 headwords in FR-, while the latter has 143, a difference of
33. This difference results from 65 words accorded headword status in COBUILD but
not in the OALD, and 32 which are given as headwords in the OALD but not
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COBUILD. The lemmata which are headwords in COBUILD but not the OALD are
mainly compounds such as FREE AGENT, FREE-FLOATING and FREEPHONE,
most of which are also given in the OALD, but in the special compounds section of
the entry rather than as headwords. On the other hand, the reason why the OALD has
32 headwords not given as such in COBUILD is partly because it gives separate
headword entries for homographs, and partly due to the inclusion of some less
frequent words such as FRIABLE, FRICASSEE and FRICATIVE. While there are
significant differences in policy between the two publishers, the similarities are much
more striking. Both have obviously selected their words on the basis of frequency in
their corpora, and so we find that the words are familiar, with very few that would be
unknown to an educated native speaker, and also they reflect modern discourse with
coinages such as FREUDIAN SLIP and FRUIT MACHINE.

The OALD contains 87 fewer headwords in our sample section than the native-
speaker Concise Oxford Dictionary, which aims at a more complete coverage and
contains more uncommon words. However, the OALD has 29 headwords that are not
in the COD. This is due to:

1) new loan-words or concepts: FROMAGE FRAIS, FREEFONE, FREEPOST,

2) words which are defined within entries in the COD being given independent
headword status in the OALD: FRAMEWORK, FREEHOLD, FRENCHMAN,
FROSTBITE

3) derivatives given headword status: FREEZING, FRESHEN, FRETTED.

The rather smaller Oxford First Certificate Dictionary, with 100 headwords in FR-,
still covers most of the words in the OALD, albeit in much less detail. The reduction
in the number of headwords is achieved mainly by not giving headword status to
compounds such as FREEHAND, which are nonetheless included and defined. Also,
this edition has slightly fewer of the less common words. On the other hand it has 11
headwords additional to those in the OALD, mainly as a result of differentiating more
distinct meanings of homographs such as FRACTURE, FRAGMENT and FREAK.

The Oxford Learner’s Pocket Dictionary, with 70 headwords in FR-, omits a handful
of less common words, such as FRACTIOUS, FRIZZ, FRIZZLE, FROND and
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FRUMP. Most of the reduction, however, is achieved by the omission of derivatives
which are headwords in the FC Dictionary, such as FRANTICALLY, FREEZER and
FREEZING.

Turning now to the bilinguals in the Oxford family, the OEGLD has 95 headwords in
FR-, about the same number as in the FC Dictionary, and 48 less than the OALD. The
omissions include FRAGRANCE, FRAMEWORK, FRANCOPHONE, FRAZZLE,
FREAKZ2, -FREE (suffix), nine compounds with FREE, and again derivatives such as
FRANTICALLY, FREEZER and FREEZING. There are, however, eight lemmata
given headword status in the OEGLD but not the OALD, including the derivative
forms FRAUDULENT and FRUSTRATION, and also FRIZZLE, FROWSTY, and
FROWZY, which presumably were in the earlier edition of the OALD on which the
OEGLD is based, and which are among the very few words included which learners

are unlikely ever to need.

The pocket edition of the OEGLD has 71 headwords in FR-, one more than its
monolingual counterpart, but they are not the same words. Additional headwords in
the bilingual are those not frequent enough for inclusion in the OLPD: FRACAS,
FRACTIOUS, FRAGRANT, FRANC, FRANKINCENSE, FRATRICIDE,
FRENETIC, FRICASSEE, FRIPPERY, FRIZZLE, FROWSTY, FROWZY. It seems
rather erratic to include FRIZZLE, FROWSTY and FROWZY in a headword list
restricted to so few items. Conversely, the headwords in the monolingual but not the
bilingual are mainly derivatives and additional senses of homographs: FRANCHISE,
FRANK2, FRET2, FRET3, FRIED, FRIGHTEN, FRIGHTFUL, FRITTERZ,
FRONTIER, FROZE and FROZEN.

On the whole the differences between the headword list for any given size of
dictionary in the above comparisons is relatively minor, and the similarities are more
striking than the differences. With the exception of the COD, the native speaker
looking at these dictionaries finds that virtually all the words are well-known, the
justification for their inclusion self-evident, and additionally that the recent
publications have captured the living language with expressions such as FREEBIE,
FRENCH FRIES and FRUIT MACHINE.
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The Penguin-Hellenews Dictionary, although much shorter than the COD, has 87
headwords which are not given that status in the COD, while the COD has 69 not
given in the Penguin-Hellenews. The great majority of the additional headwords in the
Penguin-Hellenews are compounds and derivatives, or indeed derivatives of
compounds (FREE-HANDED). Combinations with FREE account for 21 of the
additional headwords, but this is actually far fewer than those itemised in the COD
under the headword FREE. Some of the choices of headwords seem a little eccentric;
the Penguin-Hellenews has FRANCOPHILE and FRANCOPHOBE but not
FRANCOPHONE. In particular some of the derivations are slightly far-fetched, such
as FRAGMENTAL and FRUMENTACEOUS. But on the whole the additional
headwords are items that may be genuinely useful, such as FRANKLY, FRESHEN,
and FROSTBITE. On the other hand those words which occur in the COD and not the
Penguin-Hellenews are mainly uncommon lexical items such as FRAP,
FRAENULUM and FRATCHY. The major defect of this dictionary is not the choice
of headwords, but that the expansion of the headword list has entailed very cursory
treatment for some words, the most extreme example being FROM with a single-line

entry.

The Michigan Press dictionary, with its 203 headwords in FR- is unsatisfactory in
both the selection and treatment of headwords. This dictionary is twenty per cent
smaller than the OEGLD (based on multiplication of page size by number of pages)
but includes almost as many headwords as the COD, and the proportion of obscure
words contained here is actually greater than in the COD. Words given here but not in
the COD include FRACTED, which in the OED2 has only one citation, from 1828,
FRETTY, FRORE and FROWARDNESS. FRITH is given five nominal senses,
where the OED2 has only four, two of which are marked obsolete. There can be no
justification for the inclusion in a learner’s dictionary of words marked obsolete in the
OED. Furthermore, where the OALD has interesting fruit-based compounds and
idioms such as FORBIDDEN FRUIT, FRUIT CAKE and FRUIT SALAD, the
Michigan Press has FRUCTIFEROUS, FRUGIFEROUS and FRUCTUOUS. It also
includes a headword FRUSTRUM, which can only be a misspelling of FRUSTUM.

Notwithstanding this remarkable proliferation of headwords, the OEGLD has twelve
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headwords not present here, mainly homographs of headwords that are given, but also
FRANKFURTER, FRENETIC and FROZE.

Divry’s has 99 headwords in FR- as against 95 in the OEGLD, and we would
naturally expect them to be quite similar, but Divry’s contains 24 headwords not in the
OEGLD, and the OEGLD contains 20 not in Divry’s. Nine of the extra headwords in
the OEGLD are accounted for by homographs of existing headwords. Six are
derivations: FRIENDLY, FRIENDSHIP, FRIGHTEN, FRIGHTFUL, FRONTAGE
and FRONTAL. It also has the prefix FRANCO-, FREEBOOTER, FREEMASON,
FRIDGE, and FROWSTY. Divry’s is highly inconsistent in its treatment of
derivations; despite the omission of the relatively common ones listed above, it does
include FRACTIONAL, FRAGILITY, FRIED, FRIVOLITY, FROLICKER,
FROLICKY, FROZEN and FRUITY. While FRIED and FROZEN are useful
additions, it is difficult to see the logic in giving headword status to FROLICKY but
not FRIENDLY. As James Murray is quoted as saying, “The subject is endless &
exhaustless, boundless & bottomless...” (Murray 1977: 192). Where the OEGLD has
FRANCO-, Divry’s has FRANCE. It also includes several other fairly useful items:
FRAGRANCE, FROND, FRUITY and FRYING PAN. For the rest, the additional
headwords are composed of proper nouns (which are included for no apparent reason,
as their inclusion is not systematic) and infrequent words such as FRESHET,
FROWARD and FRUSTUM.

Finally we turn to the smallest dictionary of all those used in the survey, the Collins
Gem, which has 63 headwords in FR-, slightly fewer than the Oxford Pocket
Dictionaries. In contrast to the Michigan Press and Divry’s dictionaries, this is a
representative of a major British publisher, and so, even though it is at the bottom of
their range we should expect a higher standard. Although the net number of
headwords is eight fewer than in the OEGLD Pocket, it contains ten headwords which
are not headwords in that work, whereas the latter contains eighteen headwords not in
the Gem. There are no great surprises amongst the differences: the extra words in the
Gem are mainly derivatives, and the extra words in the OEGLD Pocket are mainly
words too infrequent to be necessary in this size of dictionary, although the omission
of FRAUGHT and FRENETIC is rather questionable.

77



We can conclude from our examination of the lists of headwords that the coverage of
the monolingual learner’s dictionaries with about 150 headwords in FR- is quite
adequate. Extrapolating from this sample section, we arrive at a figure of 60,000
(COBUILD) or 63,000 (OALD) references, and as the headword list in each case is
based on frequency of occurrence in corpora, this would appear to be about the
optimum number for a Learner’s dictionary, although the two larger titles in the
COBUILD range of dictionaries illustrate the possible benefits of fuller treatment.
When a dictionary expands this list as in the case of the Michigan Press dictionary,
there is likely to be little benefit for most learners, and if the expansion is achieved at
the expense of adequate treatment of each entry, it is not worth the sacrifice. A
judicious reduction in the number of headwords can be achieved and so free up space
for fuller treatment of the items that are included. A reduction to about 100 headwords
in the sample section of headwords in FR- translates into a total number of between
31,000 (OEGLD) and 40,000 (Oxford First Certificate) headwords in the whole
volume. No very frequent words are sacrificed, and the main victims are compounds,
which may still be included in a more space-saving form even if they are not accorded
headword status. A further reduction to about 70 headwords in our sample
corresponds to 17,000 (Oxford Learner’s Pocket and Collins Gem) or about 25,000
(OEGLD pocket). At this level not only compounds but also derivatives are sacrificed,
and also some fairly frequent words such as FRENETIC are omitted, meaning that this

size of dictionary is really inadequate for all but the most casual user.
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A3.2: The treatment of entries

Having examined the lists of headwords, we must now consider the treatment of
single headwords. As space does not permit analysis of the entries in all the
dictionaries, we will restrict ourselves to a comparison of the OEGLD with the
OALD. In particular, we will be interested to see if there are deficiencies in the
bilingual which might support the claim that monolinguals are superior. Clearly we
cannot expect such detailed entries in the OEGLD, as it contains only 839 pages, as
against 1428 in OALD, which also has a 25% larger page size. The reduction is
achieved partly by reducing the number of headwords, but also by restricting the

treatment of the headwords that are retained.

As we noted above, the OALD has 143 headwords in FR-, and the OEGLD has 95.
This section in the OALD covers 371 column-centimetres, as against 160 in the
OEGLD, so each headword entry in the OALD covers an average of 2.59 column-
centimetres, compared with 1.68 for the OEGLD. This is not an unreasonable degree
of compression, although when we exclude less common words which tend not to
require such long definitions, the average length of definitions should increase. Thus
the COD, albeit with slightly smaller print, fits its 230 headword entries into 340
column-centimetres, its average length of 1.47 cm being shorter than that of the
OEGLD. On the other hand, all the other bilinguals have much shorter entries:
Penguin-Hellenews has 248 headwords in 202 column-centimetres, an average of 0.81
cm; Michigan Press has 203 headwords in 133 column-centimetres, an average of
0.65 cm; Divry’s has 99 headwords in 33 column-centimetres, an average of 0.33 cm;
and Collins Gem has 63 headwords in 38 column-centimetres, an average of 0.6 cm. It

must be noted that these last two also have much narrower columns than the others.

Comparing the content of the entries in the OALD and the OEGLD, we find that
several kinds of details are omitted from the latter. The entry for FRACAS in the
OALD shows the American as well as the British pronunciation and plural. Where the
OALD has a definition and example, the OEGLD has just two single-word
translations. At FRACTIOUS, on the other hand, the OEGLD has the run-ons ~LY
and ~NESS not given in the OALD. At FRACTURE, the OALD provides much fuller
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information on usage, and distinguishes between the countable and uncountable
senses of the noun. On the other hand, the OEGLD notes that the word belongs to the
medical domain. At FRAGILE, as at FRIVOLOUS, the OALD distinguishes two
numbered senses, where the OEGLD gives a single translation, but allows the variety
of the senses to be inferred from the examples of collocate nouns, china / health /
happiness. The OALD aids discrimination between near-synonyms with the note
“compare FRAIL”. At FRAIL, the OEGLD specifies the comparative and superlative
forms, and supplies four translations supported by three examples corresponding to
the three senses distinguished in the OALD. At FRANK, the OEGLD exemplifies the
usage by a truncated example, “well, to be quite ~”. The derivative ~LY is only
translated, whereas the OALD has a note on its discourse function. At Frankincense
the OALD is more encyclopaedic, telling us not only what it is, but also its use,
especially in religious ceremonies. In the OEGLD this shared cultural knowledge is
assumed, and a single-word translation suffices. At FRANTIC, the OALD notes that it
is used especially of fear or anxiety, so it is rather misleading of the OEGLD to give
as examples ~ joy, ~ with joy, ~ applause, ~ efforts. At the first homograph FRAY the
OALD notes that its use is jocular, while the OEGLD claims that it is literary. For the
second FRAY, both give an example of the metaphorical use with TEMPERS, but
only the OALD gives examples of the literal sense. There are many headwords for
which the OEGLD inexplicably has the senses arranged in the opposite order to the
OALD, as at FRINGE and FRISK.

Turning now to some of the longer entries, we find that at FREE many of the sense
distinctions made in the OALD have been collapsed in the OEGLD. The OEGLD
distinguishes six main senses, and compounds are listed alphabetically within each
sense, so ~ AGENT is after ~ WHEEL, whereas the OALD has just one alphabetical
list of all the compounds, making it much easier to find them. Where the OALD
distinguishes nine senses, the OEGLD groups them according to the translation,
making six senses, which in this case at least means that it gives a less coherent
account of the word. Sense one in the OEGLD combines any use that corresponds to
EAEY®EPOZ, and thus conflates free citizens / state / church (sense one in the
OALD) with “leave one end of the rope free” (sense six in the OALD). Sense two in

the OEGLD is FREE FROM (AITAAAAT'MENOY), corresponding to sense four in
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the OALD, and examples of this meaning are free from errors / anxiety, but FREE
AGENT is also included under this sense. OEGLD sense three (AQPEAN)
corresponds to sense five in the OALD, and uses the same example, free tickets.
OEGLD sense four (MH ATTAXXOAHMENOZX) covers OALD 7a and 7b, with the
examples Is this seat ~? and I'm usually ~ in the morning, but also includes have
one's hands ~ and give sb / have a ~ hand, the latter of which does not belong in that
sense, but seems to have been entered there because both idioms include HAND, a
further argument for putting all the compounds and idioms together in a single
alphabetical list. Finally, OEGLD sense five (TENNAIOAQPOZY) corresponds to
OALD sense eight, and OEGLD sense six (AOYPOXTOMOZ, TOAMHPOY)
corresponds to OALD sense nine. The progression from one sense to the next is
basically similar between the two works, and to a certain extent the various
translations might be regarded as a justification of the sense distinctions. The reduced
clarity in the OEGLD stems mainly from the attempt to combine senses and compress
them into less space, rather than from the difference in approach of the bilingual

lexicographer.

Similarly at FREEZE, the reordering of senses illustrated in the chart below makes for

a less coherent account of the word in OEGLD:

Sense number in OEGLD corresponds to Sense number in OALD
1 2a
2 la
3 2b
4 4a
5)
6

3a&3b
6&7

The third sense in the OEGLD corresponds both to sense 2b of FREEZE and also to
the separate headword FREEZING in the OALD. Where 2b has the verbal sense “to
be or feel very cold”, the separate headword FREEZING is expressed as an adjective
“very cold indeed; feeling too cold”. 2b naturally follows on from 2a, but this

development is disrupted by the re-ordering of senses in the OEGLD. OALD sense 4b
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is an extension of 4a, “stop moving”, in the specific context of being ordered by the
police. Sense 5 is the sense of freezing a frame of a film. Both of these are omitted
from the OEGLD. As noted for FREE, the compounds in the OEGLD are listed in
separate alphabetical orderings for each sense. Having one single list as in the OALD
is generally more convenient, but may produce some anomalies; having established a
separate headword FREEZING, it would seem more logical to locate FREEZING-
POINT there, but in fact it is at the end of the article on FREEZE.

A major difference in approach is illustrated by the treatment of FREQUENCY. The
entire entry in the OEGLD consists of the headword, pronunciation, part of speech
label with the indication “countable, uncountable” and the single-word translation
YYXNOTHZE. It is questionable whether this single word covers all the range covered
by the fifteen-line definition in the OALD, which distinguishes two senses, each with
two subsenses. In the Greek-English volume, the adjective XYXNOZX is given very
brief treatment, while the noun XYXNOTHTA is given six lines though only two
translations, FREQUENCY and INCIDENCE are provided. This reflects the policy of
the OALD which treats the adjective as less complex (the noun has the additional
sense of RADIO FREQUENCIES), and less fundamental. In the English-Greek
volume this policy is reversed, with the noun being given only a single-word
explanation and the adjective given six lines. If a single word is adequate for the noun,
why not also give a single word for the adjective, as in the pocket edition? There is no
apparent rationale for this inconsistency, and even if we conclude that the single-word
translation does cover all the complexity of the English word, that information should
be made explicitly available. As the usage note specifies that there are countable and
uncountable senses, we should be informed as to what those senses are. Conversely,
there are words for which we accept that a single-word translation is sufficient, as we
noted for FRANKINCENSE, a further example being FRIGATE.

The section that we have taken as the sample for our study contains three further
examples of relatively lengthy entries, at FRESH, FROM and FRONT. In the case of
FRESH, the reordering of senses leads to the kinds of infelicities in the development
of the meaning of the word which we have already noted. The OEGLD begins by

combining the OALD's senses two and three, and continues by combining senses four
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and six, omitting five. At that point, the OEGLD breaks with the ordering of the
OALD, treating senses eight and nine before seven. The ordering in the OALD seems
more logical; being fresh after sleep (OALD 7) is closely related to a fresh
complexion (OALD 6), but the flow of development of the meaning is disrupted in the
OEGLD. Criticism must also be made of the treatment in the OEGLD of sense three
(1ain the OALD). The OEGLD omits the usage note that in this sense the adjective is
usually attributive, and also omits the examples of which that is most likely to be true;
we could probably say “the news is fresh”, but probably not “the start he made was
fresh”. This is exactly the kind of information on usage which is required by foreign
learners, and there is no justification for its excision from the bilingual dictionary.
Similarly at FROWN, the examples in the OEGLD (~ on gambling/ a suggestion) are
not so informative as to usage as those in the OALD, where the second example
reflects the common use of the passive in “Gambling is frowned upon by some

religious groups”.

Turning to FRONT, the differences in treatment between the two dictionaries are not
so significant, though where the OALD has 1a and 1b, the OEGLD has 1 and 2, and
OALD sense two is demoted to sense five in the OEGLD, while OALD senses four
and five have been combined as sense four in the OEGLD. A much more radical
difference of approach is evidenced in the treatment of FROM. The OALD
distinguishes thirteen senses, which are treated as one in the OEGLD. From the point
of view of translation, this is perfectly reasonable, as in all the examples given the
translation is the same. As can be seen from the chart below, the range of examples

given is not quite coterminous with those given in the OALD:

Example in OEGLD corresponds to Sense number in OALD

1 4
2 8
3 10
4 11
5 2

6 2

7 1
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8 13
9 13

However, contrary to our remarks on the treatment of FREE, in the case of FROM the
ground is covered quite adequately in a quarter of the space. The use of translation is
clearly expedient in the case of the notoriously difficult function words, assuming of
course that a satisfactory translation is available in the target language. A similar
technique is employed for FRIEND, which is divided into six senses in the OALD but
just one in the OEGLD. Of sense four it might be suggested that it is an example of
metaphorical usage (“I’ve come to rely on my dictionary like an old friend”) rather
than a distinct sense of the word in itself. As for the other five, the decision to collapse
them into one appears strange when we note that the corresponding article (PIAOX)
in the Greek-English volume is divided into five senses, though not the same ones as
in the OALD.

In the section covering words in FR-, only two headwords were discovered for which
the translation is of dubious accuracy. The entry for FRIAR may be translated as
“monk in a monastic order”, and makes no attempt to distinguish FRIAR from
MONK, whereas the OALD makes the distinction that “friars work with people in the
community rather than living in a monastery”, and has the note “compare MONK?”. In
the Greek-English volume, KAAOI'EPOX is translated firstly as MONK and then
(mepimhavaopevoc) FRIAR, indicating that a friar is an itinerant monk. MONAXOZX is
also translated firstly as MONK and then (tdypatoc) FRIAR, indicating that a friar is
a monk who is a member of an order. This second entry, like that in the English-Greek
volume, gives the impression that a monk does not belong to a monastic order, and

that doing so is the distinguishing feature of a friar.

The other example of dubious translation stems from the tendency to offer as many
translations as possible for each headword. The word MIIOPNTOYPA, which is
given as one of the translations for FRILL is also given as one of the translations for
FRIEZE. In the Greek-English volume it is translated as EDGE, EDGING, BORDER,
FRAME, and it is in fact a barely-assimilated cognate of BORDER. In the
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monolingual Teyénoviog-@utpakng Greek dictionary, the word is defined as (in my
translation):

1. The hem of a piece of cloth

2. An embroidered band

3. Border (as in flower bed).

It might possibly be offered as a translation of FRILL, but certainly not of FRIEZE.
This proliferation of translations of dubious accuracy is one of the most deplorable
features of bilingual dictionaries, but this is a contingent failing which could be
eradicated. In the above analysis we have discovered various kinds of faults, but there
IS no reason to suspect that any of them is inherent in this kind of dictionary. For the
most part the failings are the result of lack of space, which precludes the specification
of alternative pronunciation as in the case of FRACAS, or the distinction of countable
and uncountable senses of nouns as in the case of FRACTURE. Another consequence
of lack of space is the absence of cross-references, or indeed of illustrations which
could be used to disambiguate near-synonyms. While there are cases of
oversimplification, as in the case of FREQUENCY, these are not endemic, and are
counterbalanced by entries such as FRIGATE and FRANKINCENSE, where a single
word is completely adequate. Perhaps the most serious defect is the absence of
sufficient authentic examples, carefully chosen to illustrate typical collocations (as in
FRANTIC) and usage (as in FROWN). In tandem with this, the other major task
facing the lexicographer is to give a systematic account of the various senses of
polysemous words, either through distinguishing various senses on the basis of
evidence in corpora, or perhaps as in the entry for FROM taking the position that
many highly productive words should not be treated as polysemous. Whatever faults
have been found here are thus a result of limitations of space rather than the bilingual
approach to lexicography, though the OEGLD devotes on average twice as much
space to each entry as any other of the bilingual dictionaries used in this project, and

that difference is likely to be critical.

85



A3.3: Lists of headwords in FR-

A. Headwords in Fr- in the COBUILD Learner’s Dictionary

FR

FRACAS
FRACTAL
FRACTION
FRACTIOUS
FRACTURE
FRAGILE
FRAGMENT
FRAGMENTARY
FRAGRANCE
FRAGRANT
FRAIL

FRAILTY
FRAME
FRAMEWORK
FRANC
FRANCHISE
FRANCHISEE
FRANK1
FRANKFURTER
FRANKINCENSE
FRANTIC
FRATERNAL
FRATERNITY
FRATERNIZE
FRATRICIDAL
FRAUD
FRAUDSTER
FRAUDULENT
FRAUGHT
FRAY

FREAK
FREAKISH
FREAKY
FRECKLE

FREE

FREE AGENT
FREE AND EASY
FREEBIE
FREEDOM
FREEDOM FIGHTER
FREE ENTERPRISE
FREE FALL
FREE-FLOATING
FREEFONE
FREE-FOR-ALL
FREE FORM
FREEHAND
FREEHOLD
FREE KICK
FREELANCE
FREELOADER
FREE LOVE
FREELY
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FREEMAN
FREE-MARKETEER
FREEMASON
FREEPHONE
FREEPORT
FREEPOST
FREE-RANGE
FREESIA

FREE SPIRIT
FREE STANDING
FREESTYLE
FREETHINKER
FREEWAY
FREEWHEEL
FREEZE
FREEZE-DRIED
FREEZE-FRAME
FREEZER
FREEZING
FREEZING POINT
FREIGHT
FREIGHTER
FRENCH BEAN
FRENCH DOOR
FRENCH DRESSING
FRENCH FRIES
FRENCH HORN
FRENCH WINDOW
FRENETIC
FRENZY
FREQUENCY
FREQUENT
FRESCO

FRESH

FRESH AIR
FRESHEN
FRESHER
FRESHMAN
FRESHWATER
FRET
FRETWORK
FREUDIAN
FREUDIAN SLIP
FRI

FRIAR

FRICTION
FRIDAY

FRIDGE

FRIED

FRIEND
FRIENDLESS
FRIENDLY
-FRIENDLY
FRIENDLY SOCIETY
FRIENDSHIP
FRIEZE
FRIGATE
FRIGGING
FRIGHT
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FRIGHTEN
FRIGHTENING
FRIGHTFUL
FRIGID

FRILL

FRILLY
FRINGE
FRINGE BENEFIT
FRINGED
FRIPPERY
FRISBEE
FRISK
FRISSON
FRITTER
FRIVOLITY
FRIVOLOUS
FRIZZ

FRIZZY

FRO

FROCK
FROCK COAT
FROG
FROGMAN
FROGMARCH
FROGSPAWN
FROING
FROLIC

FROM

FROND
FRONT
FRONTAGE
FRONTAL
FRONT BENCH
FRONT BURNER
FRONTIER
FRONT LINE
FRONT MAN
FRONT-PAGE
FRONT-RUNNER
FROST
FROSTBITE
FROSTED
FROSTING
FROSTY
FROTH
FROWN
FROZE
FROZEN
FRUGAL
FRUIT

FRUIT CAKE
FRUIT COCKTAIL
FRUITFUL
FRUITION
FRUITLESS
FRUIT MACHINE
FRUIT SALAD
FRUITY
FRUMPY
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FRUSTRATE
FRY

FRYING PAN
FRY-UP

176 HEADWORDS

B. Headwords in Fr- in the Concise Oxford Dictionary

FR

FR

FR

FRA

FRABJOUS
FRACAS
FRACTION
FRACTIONAL
FRACTIONATE
FRACTIOUS
FRACTO
FRACTURE
FRAENULUM
FRAENUM
FRAGILE
FRAGMENT
FRAGMENTARY
FRAGMENTATION
FRAGRANCE
FRAGRANT
‘FRAID

FRAIL1

FRAIL2
FRAILTY
FRAISE
FRAKTUR
FRAMBOESIA
FRAME1
FRAME2
FRANC
FRANCHISE
FRANCISCAN
FRANCIUM
FRANCO-
FRANCOLIN
FRANCOPHONE
FRANC TIREUR
FRANGIBLE
FRANGIPANE
FRANGIPANI
FRANGLAIS
FRANK1
FRANK2
FRANK3
FRANK4
FRANKENSTEIN
FRANKFURTER
FRANKINCENSE
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FRANKLIN1
FRANKLIN2
FRANK-PLEDGE
FRANTIC
FRAP

FRAPPE
FRASS

FRAT1

FRAT2
FRATCHY
FRATE
FRATER
FRATERNAL
FRATERNITY
FRATERNIZE
FRATRICIDE
FRAU

FRAUD
FRAUDULENT
FRAUGHT
FRAULEIN
FRAUNHOFER
FRAXINELLA
FRAY1

FRAY2
FRAZIL
FRAZZLE
FREAK1
FREAK?2
FREAKED
FRECKLE
FREE1

FREE2

-FREE
FREEBIE
FREEBOOTER
FREEDOM
FREEMARTIN
FREER, FREEST
FREESIA
FREEZE
FREEZER
FREIGHT
FREIGHTAGE
FREIGHTER
FRENCH
FRENCHIFY
FRENETIC
FRENULUM, FRENUM
FRENZY
FREQUENCY
FREQUENT1
FREQUENT?2
FREQUENTATIVE
FRESCO
FRESH
FRESHER
FRESHET
FRET1

90



FRET2
FRET3
FREUDIAN
FRI
FRIABLE
FRIAR
FRIARY
FRIBBLE
FRICANDEAU
FRICASSEE
FRICATIVE
FRICTION
FRIDAY
FRIDGE
FRIEND
FRIENDLY
FRIENDSHIP
FRIER
FRIESIAN
FRIEZE1
FRIEZE2
FRIG1
FRIG2
FRIGATE
FRIGHT
FRIGHTEN
FRIGHTFUL
FRIGID
FRIJOLES
FRILL
FRILLY
FRINGE
FRIPPERY
FRIPPET
FRISBEE
FRISCO
FRISIAN
FRISK
FRISKET
FRISSON
FRIT
FRIT-FLY
FRITH
FRITILLARY
FRITTER1
FRITTERZ2
FRITTO MISTO
FRITZ
FRIVOL
FRIVOLOUS
FRIZZ
FRIZZLEL
FRIZZLE2
FRL

FRO

FROCK
FROE, FROW
FROEBEL
FROG1
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FROG2
FROG3
FROG4
FROGGY
FROLIC
FROM

FROND
FRONDEUR
FRONT
FRONTAGE
FRONTAL1
FRONTAL2
FRONTIER
FRONTISPIECE
FRONTLET
FRONTOGENESIS
FRONTON
FRORE
FROST
FROSTY
FROTH
FROTTAGE
FROU-FROU
FROW1
FROW?2
FROWARD
FROWN
FROWST
FROWSTY
FROWZY
FROZEN

FRS

FRSE
FRUCTIFEROUS
FRUCTIFICATION
FRUCTIFY
FRUCTOSE
FRUCTUOUS
FRUGAL
FRUGIVOROUS
FRUIT
FRUITARIAN
FRUITER
FRUITERER
FRUITFUL
FRUITION
FRUITLESS
FRUITLET
FRUITY
FRUMENTY
FRUMP
FRUSTRATE1
FRUSTRATE2
FRUSTULE
FRUSTUM
FRUTESCENT
FRUTEX
FRUTICOSE
FRY1

92



FRY?2
FRYER, FRIER

230 HEADWORDS

C. Headwords in Fr- in The Oxford Advanced Learner’s Dictionary

FR

FR

FRACAS
FRACTION
FRACTIOUS
FRACTURE
FRAGILE
FRAGMENT
FRAGRANCE
FRAGRANT
FRAIL
FRAME1
FRAME2
FRAMEWORK
FRANC
FRANCHISE
FRANCO-
FRANCOPHONE
FRANK1
FRANK2
FRANKFURTER
FRANKINCENSE
FRANTIC
FRATERNAL
FRATERNITY
FRATERNIZE
FRATRICIDE
FRAUD
FRAUGHT
FRAY1

FRAY?2
FRAZZLE
FREAK1
FREAK2
FRECKLE
FREE1

FREE2

-FREE
FREEBIE
FREEDOM
FREEFONE
FREEHAND
FREEHOLD
FREELANCE
FREELOADER
FREEMAN
FREEMASON
FREEPOST
FREESIA
FREESTYLE
FREETHINKER
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FREEWAY
FREEZE
FREEZER
FREEZING
FREIGHT
FREIGHTLINER
FRENCH
FRENCHMAN
FRENETIC
FRENZY
FREQUENCY
FREQUENT1
FREQUENT?2
FRESCO
FRESH
FRESHEN
FRESHMAN
FRESHWATER
FRET1
FRET2
FRETSAW
FRETTED
FREUDIAN
FRI
FRIABLE
FRIAR
FRICASSEE
FRICATIVE
FRICTION
FRIDAY
FRIDGE
FRIED
FRIEND
FRIENDLY
FRIENDSHIP
FRIES
FRIESIAN
FRIEZE
FRIGATE
FRIGGING
FRIGHT
FRIGHTEN
FRIGHTFUL
FRIGID
FRILL
FRINGE
FRIPPERY
FRISBEE
FRISK
FRISSON
FRITTER1
FRITTERZ2
FRIVOLOUS
FRIZZ

FRO

FROCK
FROG
FROGMAN
FROGMARCH
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FROING
FROLIC
FROM
FROMAGE FRAIS
FROND
FRONT
FRONTAGE
FRONTAL
FRONTIER
FRONTISPIECE
FROST
FROSTBITE
FROSTING
FROSTY
FROTH
FROWN
FROZE
FROZEN
FRUCTOSE
FRUGAL
FRUIT
FRUITERER
FRUITFUL
FRUITION
FRUITLESS
FRUITY
FRUMP
FRUSTRATE
FRY1

FRY?2
FRYER, FRIER

143 HEADWORDS

D. Headwords in Fr- in the Oxford First Certificate Dictionary

FRACTION
FRACTIOUS
FRACTURE1L
FRACTUREZ2
FRAGILE
FRAGMENT1
FRAGMENT?2
FRAGRANCE
FRAGRANT
FRAIL
FRAME1
FRAME2
FRANCHISE
FRANK1
FRANK2
FRANKFURTER
FRANTIC
FRANTICALLY
FRATERNAL
FRATERNITY
FRATERNIZE
FRAUD
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FRAUGHT
FRAY1
FRAY?2
FREAK1
FREAK2
FREAK3
FRECKLE
FREE1
FREE2
FREE3
FREEDOM
FREEZE1
FREEZE2
FREEZE-DRY
FREEZER
FREEZING
FREIGHT
FRENETIC
FRENZY
FREQUENCY
FREQUENT1
FREQUENT?2
FRESH
FRESHEN
FRET1
FERT2
FRET3

FRI

FRIAR
FRICTION
FRIDAY
FRIDGE
FRIED
FRIEND
FRIENDLY
FRIENDSHIP
FRIEZE
FRIGATE
FRIGHT
FRIGHTEN
FRIGHTFUL
FRIGID
FRILL
FRINGE1
FRINGE2
FRISK
FRITTER1
FRITTERZ2
FRIVOLITY
FRIVOLOUS
FRIZZ
FRIZZLE
FRO

FROCK
FROG
FROLIC
FROM
FROND
FRONT1

96



FRONT2
FRONTAGE
FRONTAL
FRONTIER
FROST1
FROST2
FROSTY
FROTH
FROWN1
FROWN2
FROZE
FROZEN
FRUGAL
FRUIT1
FRUIT2
FRUITION
FRUMP
FRUSTRATE
FRY

100 HEADWORDS

E. Headwords in Fr- in the Oxford Learner’s Pocket Dictionary

FRACTION
FRACTURE
FRAGILE
FRAGMENT
FRAGRANCE
FRAIL
FRAME
FRANCHISE
FRANCO-
FRANK1
FRANK2
FRANKFURTER
FRANTIC
FRATERNAL
FRATERNITY
FRATERNIZE
FRAUD
FRAUGHT
FRAY
FREAK
FRECKLE
FREE
FREEMASON
FREEZE
FREIGHT
FRENCH
FRENZY
FREQUENCY
FREQUENT1
FREQUENT?2
FRESCO
FRESH
FRET1
FRET2
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FRET3
FRIAR
FRICTION
FRIDAY
FRIDGE
FRIED
FRIEND
FRIEZE
FRIGATE
FRIGHT
FRIGHTEN
FRIGHTFUL
FRIGID
FRILL
FRINGE
FRISK
FRITTER1
FRITTER2
FRIVOLITY
FRIVOLOUS
FRO

FROCK
FROG
FROLIC
FROM
FRONT
FRONTIER
FROST
FROTH
FROWN
FROZE, FROZEN
FRUGAL
FRUIT
FRUITION
FRUSTRATE
FRY

70 HEADWORDS

F. Headwords in Fr- in the Oxford English-Greek Learner’s Dictionary

FRACAS
FRACTION
FRACTIOUS
FRACTURE
FRAGILE
FRAGMENT
FRAGRANT
FRAIL
FRAME1
FRAME2
FRANC
FRANCHISE
FRANCO-
FRANK1
FRANK2
FRANKFURTER
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FRANKINCENSE
FRANTIC
FRATERNAL
FRATERNITY
FRATERNIZE
FRATRICIDE
FRAUD
FRAUDULENT
FRAUGHT
FRAY1
FRAY?2
FREAK
FRECKLE
FREE1

FREE2
FREEBOOTER
FREEDOM
FREEMASON
FREEZE
FREIGHT
FRENCH
FRENETIC
FRENZY
FREQUENCY
FREQUENT1
FREQUENT?2
FRESCO
FRESH
FRET1
FRET2
FRET3
FRIABLE
FRIAR
FRICASSEE
FRICTION
FRIDAY
FRIDGE
FRIEND
FRIENDLY
FRIENDSHIP
FRIEZE
FRIGATE
FRIGHT
FRIGHTEN
FRIGHTFUL
FRIGID
FRILL
FRINGE
FRIPPERY
FRISK
FRITTER
FRIVOLOUS
FRIZZ
FRIZZLE
FRO

FROCK
FROG
FROLIC
FROM
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FRONT
FRONTAGE
FRONTAL
FRONTIER
FRONTISPIECE
FROST1
FROST2
FROSTY
FROTH
FROWN
FROWSTY
FROWZY
FROZE
FRUGAL
FRUIT
FRUITION
FRUSTRATE
FRUSTRATION
FRY1

FRY?2

95 HEADWORDS

G. Headwords in Fr- in the Oxford English-Greek Pocket Dictionary

FRACAS
FRACTION
FRACTIOUS
FRACTURE
FRAGILE
FRAGMENT
FRAGRANCE
FRAGRANT
FRAIL
FRAME1
FRANC
FRANCO-
FRANK
FRANKINCENSE
FRANTIC
FRATERNAL
FRATERNITY
FRATERNIZE
FRATRICIDE
FRAUD
FRAUGHT
FRAY
FREAK
FRECKLE
FREE
FREEMASON
FREEZE
FREIGHT
FRENCH
FRENETIC
FRENZY
FREQUENCY
FREQUENT1
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FREQUENT?2
FRESCO
FRESH
FRET
FRIAR
FRICASSEE
FRICTION
FRIDAY
FRIDGE
FRIEND
FRIEZE
FRIGATE
FRIGHT
FRIGID
FRILL
FRINGE
FRIPPERY
FRISK
FRITTER
FRIVOLITY
FRIVOLOUS
FRIZZLE
FRO
FROCK
FROG
FROLIC
FROM
FRONT
FROST
FROTH
FROWN
FROWSTY
FROWZY
FRUGAL
FRUIT
FRUITION
FRUSTRATE
FRY

71 HEADWORDS

H. Headwords in FR- in Penguin-Hellenews Dictionary

FRABJOUS
FRACAS
FRACTION
FRACTIONAL
FRACTIONATE
FRACTIONIZE
FRACTIOUS
FRACTURE
FRAGILE
FRAGILITY
FRAGMENT
FRAGMENTAL
FRAGMENTARY
FRAGMENTATION
FRAGRANCE
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FRAIL1

FRAIL2
FRAILTY
FRAISE
FRAME1
FRAMED BUILDING
FRAME-HOUSE
FRAMER
FRAME-SAW
FRAME-UP
FRAMEWORK
FRAMING
FRANC
FRANCHISE
FRANCISCAN
FRANCIUM
FRANCO-
FRANCOLIN
FRANCOPHILE
FRANCOPHOBE
FRANC TIREUR
FRANGIBLE
FRANGIPANE
FRANGIPANI
FRANGLAIS
FRANK1
FRANK2
FRANK3
FRANKENSTEIN
FRANKFURTER
FRANKINCENSE
FRANKISH
FRANKLIN1
FRANKLY
FRANKNESS
FRANTIC
FRAPPE

FRASS
FRATERNAL
FRATERNITY
FRATERNIZE
FRATRICIDAL
FRATRICIDE
FRAU

FRAUD
FRAUDULENCE
FRAUDULENT
FRAUGHT
FRAULEIN
FRAY1

FRAY?2

FRAZIL
FRAZZLE
FREAK1
FREAKISH
FREAK-OUT
FRECKLE
FREE1
FREE-AND-EASY
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FREEBOARD
FREEBOOTER
FREEBORN
FREEDMAN
FREEDOM
FREE-HAND
FREE-HANDED
FREE-HEARTED
FREEHOLD
FREELANCE
FREE-LIVER
FREELY
FREEMAN
FREEMARTIN
FREEMASON
FREEMASONRY
FREE-RANGE
FREESIA
FREE-SPOKEN
FREESTONEL1
FREESTONE2
FREETHINKER
FREE-WHEEL
FREE-WILL
FREEZE
FREEZE-DRY
FREEZER
FREEZE-UP
FREEZING
FREIGHT
FREIGHTAGE
FREIGHTER
FRENCH
FRENCHIFY
FRENETIC
FRENZIED
FRENZY
FREQUENCE
FREQUENCY
FREQUENT1
FREQUENT?2
FREQUENTATION
FREQUENTATIVE
FREQUENTED
FREQUENTLY
FRESCO
FRESH
FRESHEN
FRESHER
FRESHET
FRESHLY
FRESHMAN
FRESHNESS
FRESHWATER
FRET1

FRET2
FRETFUL
FRET-SAW
FRETWORK
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FREUDIAN
FRIABILITY
FRIABLE
FRIAR
FRIARY
FRIBBLE
FRICASSEE
FRICATIVE
FRICTION
FRIDAY
FRIDGE
FRIEND
FRIENDLY
FRIENDSHIP
FRIEZE1
FRIEZE2
FRIG1
FRIGATE
FRIGATE-BIRD
FRIGE
FRIGHT
FRIGHTEN
FRIGHTFUL
FRIGID
FRIGIDIRE
FRIGIDITY
FRIGORIFIC
FRILL
FRILLING
FRILLY
FRINGE
FRIPPERY
FRISK
FRISKET
FRISKY
FRIT
FRITH1
FRITH2
FRITILLARY
FRITTER1
FRITTERZ2
FRIVOL
FRIVOLITY
FRIVOLOUS
FRIZZ1
FRIZZ2
FRIZZLE1
FRIZZLE2
FRIZZY

FRO

FROCK
FROCK-COAT
FROG
FROG-HOPPER
FROGMAN
FROG-MARCH
FROGGY
FROLIC
FROLICSOME
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FROM

FROND
FRONDESCENCE
FRONT
FRONTAGE
FRONTAL
FRONTIER
FRONTISPIECE
FRONTLET
FRONT-PAGE
FRONTWARD
FROST
FROSTBITE
FROSTED
FROSTING
FROSTY
FROTH
FROTHY
FROU-FROU
FROWARD
FROWN
FROWST
FROWSTY
FROWZY
FROZE
FROZEN
FRUCTIFEROUS
FRUCTIFICATION
FRUCTIFY
FRUCTOSE
FRUCTUOUS
FRUGAL
FRUIT
FRUITARIAN
FRUIT-CAKE
FRUITER
FRUITERER
FRUITFUL
FRUITILY
FRUITINESS
FRUITION
FRUITLESS
FRUITY
FRUMENTACEOUS
FRUMENTY
FRUMP
FRUSTRATE1
FRUSTRATION
FRUSTUM
FRUTEX
FRUTICOSE
FRY1

FRY?2

FRYER
FRYING-PAN

248 HEADWORDS
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|. Headwords in Fr- in the Michigan Press English-Greek Dictionary

FRACAS
FRACTED
FRACTION
FRACTIONAL
FRACTIONATE
FRACTIONATION
FRACTIONIZE
FRACTIOUS
FRACTIOUSNESS
FRACTURE
FRAGILE
FRAGILITY
FRAGMENT
FRAGMENTARY
FRAGMENTATION
FRAGRANCE
FRAGRANT
FRAIL
FRAILNESS
FRAILTY
FRAME
FRAMER
FRAMEWORK
FRANC

FRANCE
FRANCHISE
FRANCIUM
FRANCIZATION
FRANCIZE
FRANCO
FRANCOPHILE
FRANGIBILITY
FRANGIBLE
FRANK
FRANKINCENSE
FRANKNESS
FRANTIC
FRATER
FRATERNAL
FRATERNITY
FRATERNIZATION
FRATERNIZE
FRATRICIDAL
FRATRICIDE
FRAUD
FRAUDULENCE
FRAUDULENT
FRAUGHT

FRAY

FRAZZLE
FREAK
FREAKISH
FREAKISHNESS
FRECKLE
FRECKLY

FREE
FREEBOOTER
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FREEBOOTING
FREEDMAN
FREEDOM
FREEHOLD
FREEHOLDER
FREEMAN
FREEMASON
FREEMASONRY
FREER

FREEZE
FREEZER
FREIGHT
FREIGHTAGE
FREIGHTER
FRENCH
FRENCHIFY
FENCHMAN
FRENCHWOMAN
FRENZY
FREQUENCE
FREQUENCY
FREQUENT
FREQUENTATION
FREQUENTATIVE
FREQUENTER
FRESCO

FRESH
FRESHEN
FRESHENER
FRESHMAN
FRESHNESS
FRESHWATER
FRET

FRETFUL
FRETFULNESS
FRETTY
FRETWORK
FRIABILITY
FRIABLE
FRIAR

FRIARY
FRIBBLE
FRICASSEE
FRICATIVE
FRICTION
FRICTIONAL
FRIDAY
FRIDGE
FRIEND
FRIENDLESS
FRIENDLESSNESS
FRIENDLINESS
FRIENDLY
FRIENDSHIP
FRIEZE
FRIGATE
FRIGHT
FRIGHTEN
FRIGHTFUL
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FRIGHTFULNESS
FRIGID
FRIGIDITY
FRIGORIFIC
FRILL

FRILLIES
FRILLY

FRINGE
FRIPPERY
FRISK
FRISKINESS
FRISKY

FRIT

FRITH

FRITTER
FRIVOL
FRIVOLITY
FRIVOLLER
FRIVOLOUS
FRIVOLOUSNESS
FRIZZ
FRIZZINESS
FRIZZLE
FRIZZY

FRO

FROCK

FROG
FROGGERY
FROGMAN
FROLIC
FROLICKER
FROLICSOME
FROLICSOMENESS
FROM
FRONDESCENT
FRONDIFEROUS
FRONT
FRONTAGE
FRONTAL
FRONTIER
FRONTIERMAN
FRONTISPIECE
FRONTLESS
FRORE

FROST
FROSTINESS
FROSTY

FROTH
FROTHINESS
FROTHY
FROWARD
FROWARDNESS
FROWN
FROWST
FROWSTY
FROWZY
FRUCTIFEROUS
FRUCTIFICATION
FRUCTIFY
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FRUCTUOUS
FRUGAL
FRUGALITY
FRUGIFEROUS
FRUGIVOROUS
FRUIT
FRUITAGE
FRUITARIAN
FRUITER
FRUITERER
FRUITERESS
FRUITFUL
FRUITFULNESS
FRUITION
FRUITLESS
FRUITLET
FRUITY
FRUMENTY
FRUMP
FRUMPISH
FRUSTRATE
FRUSTRATION
FRUSTRUM
FRUTESCENT
FRUTEX
FRUTICOSE
FRY

FRYER

203 HEADWORDS

J. Headwords in Fr- in Divry’s English-Greek Dictionary

FRACAS
FRACTION
FRACTIONAL
FRACTIOUS
FRACTURE
FRAGILE
FRAGILITY
FRAGMENT
FRAGRANCE
FRAGRANT
FRAIL
FRAME
FRANC
FRANCE
FRANCHISE
FRANGIBLE
FRANK
FRANKFURTER
FRANKINCENSE
FRANKLIN
FRANTIC
FRAPPE
FRATERNAL
FRATERNITY
FRATERNIZE
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FRATRICIDE
FRAUD
FRAUDULENT
FRAUGHT
FRAY
FRAZZLE
FREAK
FRECKLE
FREDERICA
FREDERICK
FREE
FREEDMAN
FREEDOM
FREEZE
FREIGHT
FRENCH
FRENETIC
FRENZY
FREQUENCY
FREQUENT
FRESCO
FRESH
FRESHET
FRET
FRIABLE
FRIAR
FRICASSEE
FRICTION
FRIDAY
FRIED
FRIEND
FRIEZE
FRIGATE
FRIGHT
FRIGID
FRILL
FRINGE
FRIPPERY
FRISK
FRITTER
FRIVOLITY
FRIVOLOUS
FRIZZ
FRIZZLE
FRO

FROCK
FROG
FROLIC
FROLICKER
FROLICKY
FROM
FROND
FRONT
FRONTIER
FRONTISPIECE
FROST
FROTH
FROWARD
FROWN
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FROWZY
FROZE
FROZEN
FRUCTIFY
FRUGAL
FRUIT
FRUITION
FRUITY
FRUMP
FRUSTRATE
FRUSTRATION
FRUSTUM
FRY

FRYING PAN

99 HEADWORDS

K. Headwords in Fr- in Collins GEM Greek Dictionary

FRACTION
FRACTURE
FRAGILE
FRAGMENT
FRAGRANCE
FRAGRANT
FRAIL
FRAME
FRANCE
FRANCHISE
FRANK
FRANTIC
FRATERNAL
FRATERNITY
FRATERNIZE
FRAUD
FRAUDULENT
FRAY
FREAK
FRECKLE
FREE
FREEZE
FREEZING
FREIGHT
FRENCH
FRENZY
FREQUENCY
FREQUENT
FRESCO
FRESH

FRET

FRIAR
FRICTION
FRIDAY
FRIDGE
FRIED
FRIEND
FRIEZE
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FRIGATE
FRIGHT
FRIGID
FRILL
FRINGE
FRISKY
FRITTER
FRIVOLITY
FRIVOLOUS
FRIZZY

FRO

FROCK
FROG
FROLIC
FROM
FRONT
FROST
FROTH
FROWN
FROZE
FRUGAL
FRUIT
FRUSTRATE
FRUSTRATION
FRY

63 HEADWORDS
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